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Dear Reader!

Welcome to the November-December issue of English!

Our journal with all the crew on board is still on the lengthy
journey across the realms of content and language integrated
learning, which allows us very little room for “simple trifles
of life”. But despite the snowy-stormy weather conditions,
both inside and outside our educational space, we heartily
wish you a merry Christmas and a happy New Year!

We would also like to express our huge gratitude to all
of you who have found the time and energy and answered
the questions of our online survey. Your contribution is
invaluable! Thanks to your feedback we have quite a lot of
news we can’t help sharing with you.

As you will notice very soon, having flipped through
the fresh pages, our journal has stepped on the path of
transformation. The first subsection to be changed was the
Focus on Language. Even though we do realize that tradition
is not less important than practicality and usability, we
decided to change the format of the topical vocabulary that
we introduce to our readers. As we believe that the journal
should, first and foremost, be a teacher support, we decided
to choose the most important, key vocabulary and display
it in the form of ready-to-use cards, on which every word
is provided with a definition from Cambridge Learner’s
Dictionary, with the language level of the word marked. The
cards, as we hope, will find their place on your students’
desks and will provide them with opportunities to practise
lexical items in a meaningful way.

The second change relates to what has been the central
section of our journal — the Topical Journey. Having critically
evaluated the possible benefits that our readers might gain
from the topic-related texts, we came to the realisation that
everyone will benefit if we supply these texts with glossaries
and various reading activities. Thus, these texts will stand
a chance to meet student needs and be linguistically and
cognitively accessible for them. That is why from this issue
forward, there will not be a separate section called Topical
Journey but instead you will find a number of texts for reading
that can be printed out and used in your classroom. Note that
some of the texts may include a weblink to the audio or video
version, so that auditory as well as visual learners could enjoy
the process.

As you might have observed, in recent years we have been
mainly publishing our materials in English. That is not only
because we are fans of this language, but also due to a rather
simple rationale underlying our approach. We strongly believe
that teachers of English should be provided with opportunities
to use their language skills, both receptive and productive, in
meaningful communication. By choosing materials related to
ELT or to certain topics we have always aimed at exposing
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our readers to the thought-provoking, profession-related texts
(because, we feel that we deserve to read something designed
especially for us, not only numerous 5-paragraph essays and
letters to imaginary friends).

What is more, we have also been, and still are, promoting
professional writing among ELT practitioners, because we
are sure that writing helps thinking. But will you get down to
writing something in English for yourself? Much more likely
will you do it, if you know that your ideas will be shared and
appreciated by the whole community. Still, there is one topic
that in our opinion should be discussed in Russian, for the
sake of authenticity. And that is the Russian National Exam.
That is why...

Our third innovation is an introduction of a new
subsection — RNE Expert Advice, which will be kindly held
by Andrew Mishin, an experienced examiner, who agreed
to share with us some approaches, methods, techniques
and activities to use in the course of exam preparation. We
trust Andrew as ourselves for both his professionalism and
attitude to the students.

On the pages of our journal you will also come across a
hitherto unseen phrase: Have you spotted a typo? Highlight
and photo it or take a screenshot and send us a message.
Thanks for your help! Production of high quality materials is
our priority, but we do realise that typos happen. So we will
genuinely appreciate your help!

And a couple of words about this very issue. On its
pages you will be able to find quite a number of materials
devoted to project-based learning, and one of the teacher’s
articles is accompanied by the actual student work in the
YES section, which we feel might facilitate understanding
of the learning and teaching processes behind the scene.
Also, we are very grateful to David Wansbrough for
writing especially for our journal a series of topic-related
stories that are as always filled both with good humour and
genuine humanism.

Thefield of teaching, along with economics (and journalism
as well — as we have recently discovered) confronts us with
the need to make conscious choices on a daily basis. Then
we must find some ways to have trade-offs and come up with
win-win solutions. In this process, it seems that it’s important
to have a clear understanding of your real intentions and to be
lucky enough to possess the resources necessary for “keeping
calm and carrying on”.

We wish you a plentiful supply of both these ingredients of
success in the upcoming year!

By Elizaveta Paremuzova,
Editor-in-Chief

YBaxaemble NnogNNCUYUKN 6yMa)KHOVI Bepcuu )KypHana!
Bce noanucuuky xypHana UMeroT BO3MOXHOCTb MOMy4aTb 3MEKTPOHHYO BEPCHIO.

1) otkpowTe JInyHbIN kKabuHET Ha noptane “lMepBoe ceHTs6ps” (Www.1september.ru).
2) B pasgene “Nepuoguka/llonyyeHne” BbibepuTe CBOM XXypHan U KIMKHUTE Ha KHOMKY “A — noagnncuynk 6ymaxHowm Bepcun’.
3) MNosiBUTCA hopMa, MOCPEACTBOM KOTOPOW Bbl CMOXETE OTNPaBUTb HaM KOMUIO MOAMUCHOW KBUTaHLK.
Mocne aToro B Te4eHMe ogHoro paboyero AHs ByaeT akTMBMPOBaHa 3MIEKTPOHHAsi MOANMCKA Ha BECb Nepuoa AencTBusi bymMmaxHON.
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ECONOMIGS,
ECONOMY AND ENGLISH
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Economics, economy, economic and eco-
nomical are perhaps an example of how easy
it is to confuse similar-looking words and their
meanings in English.

e Economics is basically the science about
money and its role in society; hence a profes-
sor of economics from Harvard. More rarely
the word is used to denote the way something
may or may not work: the economics of a plan.

e Economy (n.) has two main meanings.
One refers to the system in which a country’s
money and goods are produced, thus it may
be translated as xo3slicmeo, npouzsodcmeo.
In everyday speech it is used to show a way
to spend less money on your household needs
or facilities.

e The adjectives economic and economi-
cal are sometimes used as synonyms, though
the former is more closely associated with
the noun economy while the latter is used in
various contexts. The Economist is a journal
devoted to the study of the ways money and
goods are produced and used in society as
well as world news.

Of all the possible uses and word combina-
tions, of all the spheres where money is dis-
cussed, | would like to talk about home eco-
nomics and the way it relates to education. My
first real introduction to the subject happened
at a conference in the Netherlands in the
town of Enschede a few years ago when we
visited a vocational school there. The whole
concept was explained to us in detail. It was

.
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a very large high school where neighborhood
adolescents who did not aim for a university
education continued their studies after finish-
ing their ten-year course at secondary schools.
“Neighbourhood” in this case meant quite a
large territory, mostly farmlands. To be clear,
those children who showed both good aptitude
for future studies and the desire to continue at
a traditional high school for the requisite two-
three years could do so. Those who had other
goals came to this amazing new institution.

All the students spoke English fluently; they
took us around, showing various classrooms
and explaining what one could learn there.
Absolutely every room had state-of-the-art ICT
equipment; anywhere we looked we also saw
lots of EL materials. The very first lesson we at-
tended was Home Economics. A bit surprising-
ly most of the attendees were teen boys. They
learned various facts about foods and meals,
about good and bad nutrients; they confidently
clicked all over the web to find the necessary
data on various products and recipe sites.
Their teacher helped out when needed. Then
they proceeded to choose the actual produce
to continue their lesson, that is to cook.

| watched one young man who washed
lots of vegetables, naming each one in Eng-
lish for us. Then he expertly sliced and diced
them, took a very large frying pan, poured a
little oil into it and positioned all the prepared
produce into it. He explained the order in which
he placed them in, the desired heat, the tim-
ing, all the while carefully stirring his creation
with a spatula. | asked him what the dish was
called, and what he intended to do with it. He
said seriously that it was called Stir-fry, then
grinned: “All my friends know that | am cooking
today, you can watch them rush in and eat up
everything! Nothing should be wasted; we are
always allowed to eat what we cook, to share
with friends and to take it home — if there’s any-
thing left!” | could see that all the students act-
ed very responsibly; they treated their teach-
ers with great respect, too. When they finished
they quickly cleaned up, with everybody lend-
ing a hand, so the room was spotless.

In another classroom teen girls and boys
were studying various hairdos and manicures.
They worked individually, using their computer
stations; at times they would raise their hands
and the teacher would come up to answer some
questions or help them navigate a site. She
explained to us that when they felt confident
enough with all the instruments and only when
they got the students’ and parents’ agreement,
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screenshot and send us a message. Thanks for your help!

they could progress from working with dolls and
mannequins to real people. Some kids smirked
and whispered that they also practised on their
younger siblings at home, though they were
quick to clarify that they never abused their own
skills. Naturally, they experimented on them-
selves and on their classmates as evidenced
by some very inventive manicures on both girls
and boys, and by multicolored streaks in their
eye-popping hairdos. How did they see their fu-
ture jobs, what was their main objective? “l want
to create beauty and originality, to brighten up
the world!”

There were classrooms for future nurses,
massage specialists, for animal care and for
home improvement. One classroom looked
somewhat boringly familiar, after we visited all
the more exotic ones. When we peeked inside
we saw this typical picture: the teacher by the
smart board, students clicking on their desk
computers and taking notes, questions and
answers. The subject though was not one you
would expect to encounter at a school. Those
seniors were learning how to plan a family
budget; they tackled all the intricacies of modern

home economics, the finances, the taxes, the deduc-
tions, the loans, the percentages, the interest rates...
They used some terms with surety and asked their
teacher to explain the new ones. Only one of them
said that he wanted to go on to a university and be-
come an economist “to plan the country’s budget bet-
ter”. The others wanted to work at their family’s farms
after school. Clearly not only farmhands but also spe-
cialists in economics and finance were needed.

It was hard not to notice that all the students
spoke very good English. | asked why they needed
it. “To communicate with the whole wide world, to
contact our peers in any country!” In this, they are
not different from teenagers around the world. Ac-
cording to statistics and opinion polls, 85% of chil-
dren list communication with their peers as the num-
ber one reason for going to school. Education itself
comes in second. Young people studying home eco-
nomics want to be able to read the news, to get data
about climate change, global warming and pollution.
To meet and greet visitors. | think that's as good a
motivation as any.

By Nina M. Koptyug, Ph.D.,
Novosibirsk
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The ELT scene in Russia has become extremely vibrant
in recent years, with regional associations, private schools
and even individuals offering dozens of professional de-
velopment workshops and conferences all over the country
throughout the year. I try to participate in such events every
few months, and they are always the highlight of my year. 1
enjoy meeting new people and finding out about other teach-
ers’ realities. I love a well-delivered workshop and all in all,
such events always inspire me and give me a lot of food for
thought.

However, when I reflect on my conference-going experi-
ences from a more practical perspective and think how much
of what I learnt I end up applying in my daily teaching, I
have to admit: not much.

I remember, for instance, attending an excellent workshop
on exploiting texts, which Jeremy Harmer gave earlier this
year at the DonELTA Winter school in Rostov-on-Don (an-
other event that I greatly enjoyed). The workshop was cen-
tred around a short text, which we first read for pleasure, and
then did a series of activities that got us to engage with the
language in the text.

Here’s a sample activity that Harmer shared. Silently, read
the text again and find any words that have the sound A (as
in ‘up’) in them.

Did I get a chance to try out the activity? Yes — this was
a practical workshop and the participants got the chance to
try all the ideas that were presented. Did I enjoy the activity?
Certainly! I experienced a most peculiar feeling of engag-
ing with every word in the text, examining them and play-
ing their pronunciation in my head. Have I used the activity

ELephanT Summer School 2018

with my learners? Well, I was going to, but for some reason
I never did — at least, not yet. It’s difficult to say exactly why
this happened, but my guess is, that’s because I didn’t see
(or didn’t stop to think?) how I could incorporate this ac-
tivity into my lessons in a way that wouldn’t detract from
the coherence of the lesson. As a result, whenever I planned
lessons in the months since the workshop, it never even oc-
curred to me to get the learners to read the text silently, look-
ing for a specific sound — quite frankly, I’d completely for-
gotten about the idea.

When it comes to ELT conferences, this is probably an
unavoidable issue: a typical workshop lasts 40 to 75 minutes,
and there’s simply not enough time for the participants to de-
sign any ways to apply the ideas presented to their contexts.

ELEPHANT SUMMER SCHOOL 2018

This June I got a chance to participate in ELephanT sum-
mer School 2018, organized by Natalia Belousova (ICELT
trainer, DOS at CLASS Study and Training Centre, Rostov-
on-Don) and Zhenya Bakin (Head of Foreign Languages de-
partment at New School, Moscow). This 5-day event, which
took place at New School (Moscow), brought together over
17 trainers and 70 participants from all over Russia. The
school had a lot of unique features and session types that I’d
never experienced before at an ELT conference, and I think
that the organizers succeeded in designing a truly innovative
programme that not only inspired the participants and gave
them an opportunity to network, but also will have a real
impact on their teaching.
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THE FOUR TRACKS

The most distinctive feature of the school was that the
participants were offered a choice of four 20-hour courses
on topics ranging from a Current Methodology Refresher, to N 5

. . . . ovember
Teaching Young Learners, to Teaching Pronunciation with December 2018
technology, to Designing one’s own course. All courses in-
cluded a very strong practical component (e.g. designing a
number of lessons or a syllabus), which meant that the par-
ticipants were not only learning about the ideas — we were
actually acquiring practical skills and creating materials to
take to our classrooms.

The strand I took (the course on teaching productive skills
to young learners, conducted by Masha Andrievich and Ka-
terina Stashevskaya), was organized as a sequence of work-
shops on speaking and writing subskills, arranged in the
same order in which a child would acquire them: e.g. look-
ing at writing, we went from helping the learners to write
individual words, to encouraging them to write sentences,
to scaffolding paragraph writing, to creating their own pic-
ture books. Before the course, I had no experience teaching
young learners, and I felt that over the five days of the course
I got a good idea of the range of issues associated with the
course topic, and plenty of chances to practise the ideas (I
even found myself creating my very own sock puppet, which
my 2-year-old immediately fell in love with).

FISHBOWL OBSERVATIONS

A fishbowl observation is a type of workshop during
which the participants first observe a live 40-minute lesson
with a real group (this is totally unrehearsed, as the teacher
meets the group for the first time), and then they reflect on
the lesson.

I first heard about fishbowl observations when Zhenya
Bakin did one at DonELTA 2016, but that time I couldn’t
make it to his workshop. I was really sorry to miss it: the idea
had really intrigued me ever since, but it also sounded like a
potentially nerve-wracking experience for the teacher. So, |
was delighted to hear there would also be fishbowl observa-
tions this time, and very happy to be asked to facilitate the
reflection stage in some of them.

I observed two lessons, taught by Victoria Sixtell (DOS
of Big Ben, Novocherkask) and Darya Semizorova (Rostov-
on-Don). I’'m quite used to facilitating post-lesson reflection
on CELTA, but this time the observations had a very inter-
esting twist: after the lesson, the participants were asked to
interview the learners about their experience. Also, the les-
sons were with higher level groups (C1/C2), and some of the
learners were actually teachers participating in the school.
Therefore, they stayed for the post-lesson discussion. This
meant that we gained a very deep insight into the lesson from
the perspective of all parties — the teacher’s, the observers’,
but also the learners’.

For example, in one of the lessons we were analyzing in-
teraction patterns. About half of the lesson was conducted in
a whole-class mode and we noticed that some of the learners
dominated those stages. When we started discussing why that
happened (e.g. was it because they didn’t have anything to
say on the topic? because they just enjoyed listening to oth-
ers? because of their personality?), it turned out that one of the
students reported during the interview that she felt her English
level was worse than the rest of the group and she was too
embarrassed to talk during the whole-class activities.
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I think this kind of deep awareness of what was happen-
ing during the lesson and what factors were at play makes
for a very valuable reflection experience, and I enormously
admire the teachers who made this experience possible by
agreeing to give a lesson in such a challenging setting.

PEER TUTORING AND ELT OPEN MIC

Another distinctive feature of ELephanT summer school
was that it was not only practice-oriented, but also partici-
pant-centred.

The very first activity we did was sit quietly for a few mo-
ments thinking about why we’d come to the school and what
outcomes we’d like to achieve. Zhenya Bakin had brought a
few dozen pictures, and he asked us to browse through them
and pick a picture that would speak to us and represent our
wishes. He then encouraged us to write a personal statement
at the back of the image — a kind of a goal for the next five
days. The goals stayed private, but the images were to be
stuck to a wall, to serve as a reminder of our personal agen-
das. I’d heard of such visualization techniques before, but I’d
never tried anything like that at the start of a conference or
a course, and I think that it worked for me, helping me stay
focused and more alert throughout the whole event.

The school was also very participant-centred in terms of
giving us opportunities to share our ideas, experiences and
worries. This was specifically designed into the programme
through so-called peer tutoring and clinic hours sessions,
and an ELT Open Mic event.

The peer tutoring sessions were a kind of swap shops in
which everyone in the room had five minutes to share their
favourite activity or resource. The only means of moderation
was supervision by a time keeper, who helped the speakers to
keep track of time and encouraged the participants to reflect
on their takeaways at the end of the session.

I really enjoyed this session and I think this is a kind of
event that any school could benefit from. In our school, we
started running such swap shops a few years ago, although
our version is a bit more focused (e.g. we’ve had a workshop
on our favourite warmers, a workshop on favourite vocabu-

lary revision activities, etc.), and they’re always a great hit.
The only potential complication is that the teachers might
need encouragement: all too often, a teacher assumes that
the fantastic activity they love isn’t worth sharing because
everyone’s doing it anyway, and I’ve found that this assump-
tion is rarely true.

ELT Open Mic is a similar event. The school partici-
pants were asked to sign up to give a 10-minute talk on
anything they feel passionate about. Again, there is a mod-
erator who keeps time (no talk is allowed to overrun). The
talks at an Open Mic event tend to be less practical and
more contemplative. I think they are an excellent alterna-
tive to longer conference talks — they’re short and focused,
and this format is ideal for people who want to break into
public speaking.

CONCLUSION

All in all, ELephanT School 2018 was an outstanding, im-
peccably organized event, and 1 hope that it continues run-
ning for many years to come.

I feel that I barely scratched the surface in this review, but
I hope that you found here some ideas that are relevant to
your own professional development.

LINKS
http://club.n.school/elt
https://www.facebook.com/elephantips/

By Olya Sergeeva,

Business English trainer, CELTA trainer and a local
Delta tutor based in St. Petersburg, Russia.

She blogs at https://eltgeek.wordpress.com/

Email: olyaelt@gmail.co

All photos courtesy of the author.
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Framework in Classroom: A Case Analysis

This article is a brief description of the author experiment-
ing with adopting TBL framework. The article will state the
hypothesis of the experiment, describe the teaching context,
provide the implemented activities, and declare the achieved
outcomes and the author’s reflections on the experience.

The article is a good starting point for those willing to
experiment with TBL, but having reservations.

BACKGROUND INFORMATION

AND HYPOTHESIS
The class who I tried TBL with were a group of 6 teens

aged 13, following a Bl level Cambridge coursebook in
the setting of a private secondary school. The intrinsic
motivation was quite average. The students were not par-
ticularly hard-working or lazy, gifted or slow, collabora-
tive or resistant.

Adopting TBL, I was not seeking to solve a particular
problem. Rather, I had a hypothesis that TBL would boost
the productive output and was curious to find answers to the
following questions:

e When TBL framework is adopted, will the students show
a significant increase in enthusiasm, manifested in the in-
clination to speak at length?

e Will the students ask each other more questions and be
more interested in hearing the answers?

e Will they use the target language at a higher rate?

e Will they be more accurate in the use of the target
language?

TBL FRAMEWORK OVERVIEW

The foundation of the TBL framework can be seen on the
flowchart (figure 1). The length of each stage can vary ac-
cording to the teacher’s goals and students’ reception of each
activity. The framework can be stretched over a series of les-
sons and turned into a mini-course.

At the Pre-Task stage, the teacher models the output ex-
pected from the students at the Task stage. This model is
normally presented through playing the video featuring the
model activity (e.g., purchasing food at a supermarket, ask-
ing for a pair of trousers in a different size, or sitting a job
interview), but can come in any form (e.g., a text, a series of
drawings accompanied by a voiceover, storytelling, student-
models from the level-up group, etc.). The teacher explicitly
states that this is a model activity, and the students are al-
lowed to take notes.

At the Task stage, the students do the modelled activity,
preferably in small groups, pairs or individually, depending
on the class size. Next, at the Planning stage, each group/
pair/individual prepares to tell the rest of the class about the
outcomes of the Task stage, focusing on the content. For ex-
ample, if the students were ordering an opera ticket online,
they are going to report where, when, and who with they
are attending the Opera House. During the Report stage, stu-
dents tell the class about the Task.

PRE-TASK

ANALYSE

PRACTICE

Figure 1. TBL framework

The Analysis stage is when the teacher, who has been
monitoring the students during the previous stages, comes to
the frontline and feeds in the target language items, i.e. the
language the students could have benefited from during the
Task stage. The highlighted features can be grammatical pat-
terns, lexical items, text structure, communication strategies,
sentence stems, etc.

At the Practice stage the students do a task (a controlled,
freer, or anything in-between) to practise the presented target
language explicitly. Often, the stage consists in doing anoth-
er run of the Task, sometimes with slight modifications, to
avoid the grain of repetition.

According to D. and J. Wills (2003), this “flipped around’
version of presentation and practice, orthogonal to the tra-
ditional Presentation-Practice-Production (PPP) model, has
the benefit of sufficiently warming students up and elimi-
nating the resistance to the new target language. This is an
extension of the old ‘Teach in time, not in case’ motto, that
implies that 75% of teaching success lies in making the con-
tent relevant to the learner. Another advocated benefit is the
increase in time allocated for productive practice, which is
often narrowly squeezed in at the very end of a PPP lesson.

EXPERIMENT

Pre-Task. The students watched the screencast of my
Googlewalk around the village Mousehole. The video
was accompanied by the recorded voiceover in which I
was giving comments to the surrounding area and recit-
ing noteworthy facts about the locale. The students were



Figure 2. Google street-view of Mousehole, UK

asked to take notes of anything that caught their attention
or anything they thought could be useful for them later.
This took half a lesson.

Task. The students recorded the Googlewalk screencast with
the voiceover from the place they visited or would like
to visit. They were working on the task in pairs, in class.
Each pair had a laptop for their personal use. This sub-
stage took a lesson and a half.

Planning. The students prepared to tell the other two pairs
what location they chose for the description and how they
arrived at the choice, to explain the choice of the facts and
comments included in the voiceover, to cite the sources
they were using, and to share if they had been to the place
or planned to do so. This sub-stage took about a quarter of
the lesson to complete.

Report. The students reported the summary of their work
and showed the screencasts. Each report was followed up
with a Question-and-Answer session co-led by the class-
mates and the teacher. This took 3/4 of the class time and
a bit of the break time. I collected the students’ recordings.

Analysis. I presented the students with paper strips featuring
sentence-stems: ‘While I was walking there, I noticed...,’
“The thing that caught my eye about this was. ..,” “What really
surprised me was. ..,” “When I go there next time, I’1l...,” “It’s
a shame I didn’t have enough time to...” Then, the students
re-watched a randomly selected screencast and thought how
the presented stems could be used and how the sentences
could be restructured. After the whole-class feedback, they
repeated the activity with 2 more screencasts. This stage took
a lesson, each video met the required 3.5-minute time limit.

Practice. Each pair of students made a choice and either re-
recorded the initial Googlewalk or recorded a new one, in
a new place, this time making use of the target language
from the Analysis stage. This was set as homework, the
videos were shown at the following lesson.

The entire TBL sequence took 4.5 40-minute lessons overall.

POSITIVE OUTCOMES

o The Pre-Task stage involved the students.

e The students had a lively Q&A session at the Report sub-
stage.

e The students were eager to edit themselves, i.e., re-record
the videos, which is not a behaviour they had previously
exhibited.

o Atthe Practice stage, the students used the target language
appropriately.

THINGS TO CONSIDER
o [t is hardly realistic to expect well-shaped notes at the Pre-
Task stage. Note-taking is a complex skill, and teaching
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its sub-skills (organising notes, the signposting language,
etc.) requires explicit focus.

e Students need to be taught to work with screencasting
software. When about to introduce a new tool, the teacher
needs to plan lesson time accordingly.

e It’s a good idea to start the Analysis stage with: ‘And an
extra thing we can do here...” Framing the stage as an
upgrade instead of error correction makes teens more re-
sponsive.

HYPOTHESIS: THE OUTCOME

e When TBL framework is adopted, will the students show
a significant increase in enthusiasm?
Yes, my students were quite engaged and produced
ample output at Task, Planning, Report, and Practice
stages.

e Will the students be more willing to enter communication
with their peers?
Yes, my students were more than usually engaged in com-
munication with their peers.

e Will they use the target language at the productive stage at
a higher rate?
Yes, during the Practice stage my students were more fo-
cused on using the target language than they normally are.

e Will the students be more accurate in the use of the target
language?
No, the students went on acquiring the correct form at the
usual speed, going through the same phases, and making
the same mistakes as students normally do.
Overall, I feel satisfied with the outcomes and encourage

the readers to run an experiment of your own.

RECOMMENDED LITERATURE

D. Wills, J. Wills (2007), 4 Framework for Task-Based
Learning, OUP.

An introduction into what TBL is about and a manual for
classroom use from the leading experts in the theory and ap-
plication of the approach.

S. Cunningham (2003), Cutting Edge Advanced Stu-
dent Book: A Practical Approach to Task Based Learning,
Pearson.

A coursebook that applies theory to practice. It can be
used for direct implementation into your lessons or as a
model for designing your own activities to suit your teaching
context. Needless to say, it is a good fit for the advocates of
the Lexical Approach as well.

By Yulia Beymlina,

Fulbright alumnus, CELTA & DELTA qualified teacher,
teacher trainer,

materials developer will be glad to hear your feedbactk,
ideas, and suggestions at yuliabeymlina@gmail.com

@ See handouts in additional materials.
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Motivation usually manifests as one of the key factors in
ELT learning and teaching. Young learners’ goals seem to
be more distant than goals of adult learners and, moreover,
there are some age groups that are more difficult to deal
with than others. What is the teacher’s role in establish-
ing and maintaining learners’ positive attitude to learning
English?

I choseto focus my classroom research on pre-teens, 10-12-
year-old children, as these learners have features of different
age groups and are usually of mixed ability, which makes
this age group a lot more challenging to deal with. This was a
group of ten young learners who either had already had some
experience in communicative learning at BKC IH Moscow
or had just joined the group after an internal placement test.

There are several reasons to focus on this age group. My
first group of students was a group of schoolchildren of 12
years old. Since that time, I have worked with a variety of age
groups, from very young learners, children of preschool age,
to teenagers and adults, and teaching juniors is still something
that I find tricky. I started reflecting on what I did at that time
and what I still do when I have to teach this age group. I did
some research for my DELTA Module 3 Assignment, which
was ‘Designing course programmes for 10-12-year-old learn-
ers in Moscow’. I kept collecting information about my learn-
ers and I decided to share what I found out.

CHARACTERISTICS OF PRE-TEENS
AS LANGUAGE LEARNERS

There are certain stereotypes or beliefs about differences
between adult and young learners, and, to my mind, there is
some truth in many of those. For instance, children cannot
rely on their previous learning, their background knowledge
is limited and they are not able to hypothesize about features
of the second language because they are still developing
literacy in their mother tongue. Teachers agree that young
learners learn more slowly and often forget things that they
have learnt. Although they may have a better memory than
kids, it is still far from perfect and they need some help in
developing learning strategies.

This group’s social skills are still developing and they
may present outright discipline problems being apathetic and
unruly. It goes without saying that children are very emo-
tional and often overactive so they can easily become bored
and distracted, which means that they may become disrup-
tive if not interested.

Pre-teens may be less motivated as they do not have spe-
cific foreign language needs unlike older learners. Some
children might be under pressure from their parents or the
school system, because they have to take English language
examinations. Young learners need individual attention and
approval from the teacher. What is more, peer approval is
essential for adolescents (Harmer 2007).

MIXED ABILITY
I collected information and reflected on what my learn-
ers of 10-12 years old were good at and what helped them

learn effectively at different stages of the English course. The
learners were involved in a variety of activities such as ques-
tionnaires, project work and surveys for conducting needs
analysis and confirming the current level of learners’ lan-
guage proficiency. I constantly observed my learners, inter-
viewed them, their parents, administrators and their former
teachers and I managed to discover information about their
previous learning experience, their learning needs, prefer-
ences and perceptions of language difficulties.

My research indicated that the learners were of elemen-
tary to low intermediate level (A2-B1 according to CEFR)
with varying areas of strengths. Although some learners had
studied English for several years, they still needed strategy-
based instructions. Overall, the learners found it difficult to
articulate their needs but some of the oldest children had al-
ready started talking about their future goals in English such
as English for academic purposes or for future career devel-
opment.

TEACHER’S ROLE

As there is no straightforward guidance for teachers, the
obvious implication is the necessity to find ways of motivat-
ing students and trying to respond to their needs, which can
be done by continuous reflection and readiness to change.

Yalden suggests engaging learners in ‘creative interac-
tion’ (Yalden 1995: 57) and providing a supportive environ-
ment. For example, as young learners prefer talking about
their lives and respond well to learning the language that can
help them to share their own thoughts and experience, teach-
ers have to select and adjust the material so that it is relevant
and involving. Setting tasks and activities that are appropri-
ate for the learners’ stage of conceptual development may
well foster strategies for learning and communication as well
as help teachers meet their individual learners’ needs.

CONCLUSION

My classroom research, which was narrowed down to
teaching learners of 10-12 years old, revealed that assess-
ing learners’ needs, constant lesson evaluation and reflec-
tion are essential parts of teaching, especially when work-
ing with young learners. Along with developing skills and
language awareness, the purpose of the English course is to
raise learners’ interest in English, familiarize them with rules
of communication, develop their learning and communica-
tive strategies, which refers to the growing importance of a
teacher’s role.

REFERENCES

Harmer, J. (2007) The Practice of English Language
Teaching. Essex: Pearson Education Ltd.

Yalden, J. (1995) Principles of Course Design for Lan-
guage Teaching. Cambridge: Cambridge University Press.

By Anna Kashcheeva,
Teacher Trainer
(CELTA, TKT 3M, TKT YL, TKT CLIL, IHCYLT)



PROJECT-BASED
LEARNING AT WORK

Do your students lack motivation or find the course mate-
rial boring and meaningless? Need to motivate them to learn the
language that is taught and to use it in a meaningful context and
spice up your lessons? Want your students to learn by actively
exploring and investigating real-world problems and questions?
A great way to help students make real-life connections with
the material, as well as increase motivation and collaboration is
project-based learning.

This helps to develop a certain degree of expertise in using
the language and related topics. The use of the students’ lan-
guage skills in a meaningful context is also part of a further
benefit of project work. Besides, project-based learning is ideal
for teaching vocabulary, since the students will very naturally
encounter unfamiliar words throughout the completion of their
project. The great thing is that each of the words will have a
meaningful context to the student, and will make learning vo-
cabulary less stressful and more fun.

So I would like to share my own experience of imple-
menting project-based learning into my classroom. Bearing
in mind that the most important thing for students is being
interested and involved, I decided on communicating with
an English musician and singer Richard Navarro. He lives
in Canterbury, Kent, where the teachers and students of our
school go to improve their English with Concorde Interna-
tional Summer School.

The first part of the project was to interview the singer. (This
material will be published in 3-4/2019, YES.) Then it occurred to
me to introduce the whole 10th grade of the Humanities faculty
to Richard Navarro’s songs. After listening to them, the students
wanted to understand the lyrics in detail.

It turned out to be not such an easy task at all for us and took
quite a lot of time. Not only did we have to understand realia
but all the shades of meaning to convey the author’s thoughts
perfectly well.

All the students tried to do their best and gained some knowl-
edge, at least I hope so. One of the students, Arina Koltsova
(see her work on p.62), decided to do a project on translating
the songs from English into Russian. Richard Navarro was im-
pressed and so pleased with the idea that he both helped us un-
derstand the meaning and became inspired with new ideas.

One of them was to translate his song The Seabirds into Rus-
sian so that he could perform it himself. To do this we had to
adapt the lyrics to the thythm and make a back translation so the
singer could understand exactly what he is singing. Besides, we
transcribed the lyrics in English and made an audio file so that
Richard could hear the way it sounded.

It was a great fun to work all together.

* %k 3k

Here are some of Arina’s thoughts about working on the project.

“Some people might say that presenting a project work in
front of quite a big audience is an event to be nervous about. Es-
pecially when it has taken a lot of effort, time and brainstorming
during the process. And for me it definitely was a big deal, but I
was never concerned. Why? I guess because it was more about
the process itself than the presentation.

My teacher and I chose to work on Richard Navarro’s songs
after we had already been communicating with him for a month
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or so. It was a unique experience just talking to him, even if it
was via email. He told us a lot of things about his musical ca-
reer and everyday life. It was fascinating. But it didn’t seem fair
enough. Richard was sharing his thoughts, opinions, songs with
us, and I was doing nothing in return.

So, after my teacher had suggested doing a project on his song
I realized that it was a perfect opportunity. You can’t find a single
person who doesn’t enjoy music nowadays. And I was supposed
to work not only with music but also with the language. Why not
try to translate a song and talk about all the difficulties with it? I
thought that it would appeal to everyone in Russia because peo-
ple in the 21* century love foreign artists and singers so much.
They often face the problem of not being able to understand
what their favourite song means because of all the idioms and
references to English (or just foreign) culture. Besides, Richard
Navarro is just a talented musician, but he definitely needs more
people to appreciate his work. And I hoped to get some people
interested in this with my project.

The hardest thing was the translation of Richard’s song. It
was the main part of the project. It took me a lot of time because
I wanted to show the difference between creative and literal
translation of lyrics and poetry. Surprisingly enough, the hard-
est part was doing the literal translation. I had to keep it straight
to the point and very close to the original, but at the same time
not ridiculously-sounding (because some metaphors can become
complete nonsense after being translated). While doing this, 1
think, you need to do a lot of research in the field of linguistics.
In the end you will be responsible for delivering the author’s
thoughts to people, so your translation needs to be very accurate.
1 found that the creative translation is more about adding some-
thing new to the song, something from your point of view, and
the distance between you and the songwriter becomes larger. So
I wanted to tell all this to people.

And it worked. I received a lot of questions after the pre-
sentation, and I was very glad that people enjoyed it. Even
though my project left a very interesting question open:
should we translate lyrics literally or should we bring in meta-
phors from our own languages? I think this can be a never-
ending discussion.”

* k%

In conclusion I would like to list the advantages of PBL.

e The project-making process provides opportunities for stu-
dents to develop their confidence and independence. In addi-
tion, students demonstrate increased self-esteem and positive
attitudes toward learning.

e The students learn to take on some responsibility and also are
involved in the decision-making process, which is helpful for
the positive learning atmosphere.

e Working together enriches student-student and student-teach-
er relationships.

e The students are introduced to both the authentic English lan-
guage and culture.

After all, project work can be real fun and students benefit
from this way of dealing with English as a foreign language.

Yulia Kuznetsova,
English teacher, School No. 1525, Moscow
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IN THIS TOPIC

CURIOSITY
AS A STARTING POINT
FOR LEARNING

TODAY IS THE DAY
TO LEARN SOMETHING
NEW

DEVELOP CRITICAL
THINKING SKILLS
IN KIDS

AN INVESTMENT
IN KNOWLEDGE PAYS
THE BEST INTEREST

7 KEY REASONS
WHY FINANCIAL EDUCATION

IS YOUR BEST INVESTMENT

Schools are designed to teach skills and subjects
to prepare children for college or the working world,
such as reading, math, science and more. Elemen-
tary and secondary education emphasize broad
knowledge, exposing children to a variety of ideas
and topics. But there’s one topic that many schools
don’t teach students: Financial Literacy.

Teaching financial skills to kids before they enter
college or the workforce is crucial to helping them
grow into adults who can achieve financial security
and success.

Financial decision-making depends as much on
our values, expectations, emotions and family ex-
periences as information taught at school. Parents
may feel unqualified to teach their children about
money. Instead, financial literacy starts by teaching
the following seven basic moments.
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7 KEYS REASONS

1. The difference between wants and needs. Good financial
decisions start by being able to distinguish between what is
necessary to have and what is nice to have.

2. Every purchase has an opportunity cost. Children also \
need to know money is finite, even for wealthy families.
That means money used to purchase one item won’t be available to purchase other items.

3. How to delay gratification. One of the foundational financial lessons every child should learn
1s how to wait to make a purchase. Practising delayed gratification creates the self-discipline
needed to save money for retirement, college and other expenses in adulthood.

4. How credit works. Most of the lessons children need to learn to become financially literate
relate to values and behaviour, not the technical aspects of how money works. Children need to
understand that credit means borrowing from others and comes at a cost. However, they also
need to be taught that credit can be a valuable tool.

5. Time helps money grow. Kids should also understand that money has a time value. In other
words, thanks to compounding interest, money saved or invested over a long period of time has
the potential to grow significantly.

6. How money works in the real world. Children often lack perspective when it comes to
money. Kids might think $1,000 is all the money in the world. It is important to teach kids a
more realistic vision of how much money is needed to run a household.

7. Learning to think critically may be one of the most important skills that today’s children
will need for the future. Children need to be able to do much more than repeat a list of facts.
They need to be critical thinkers who can make sense of information, analyze, compare, con-
trast, make inferences. Financial literacy helps children build a foundation for critical thinking!

CRITICAL
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GET INSPIRED

Books that improve kids’ financial literacy, age 8 and above

The best way for young ones to learn about finance is by rolling money lessons into fun, daily
tasks, like comparison shopping at the grocery store, or counting out coins you find into a jug or
jar. And, not surprisingly, that reading books on the topic is a great way to understand it for kids.

MARIBETH BOELT St winotsasndaey NOAH Z. JONES

Those Shoes by Maribeth Boelts. This book features a young boy learning the difference
between needs and wants with a pair of shoes.

When Times are Tough by Yanitzia Canetti. A little boy learns why he can’t have more new
toys or go out to restaurants more.

Lemonade in Winter: A Book About Two Kids Counting Money by Emily Jenkins

This lovely picture book tells the story of two young siblings who use all their money one
winter day to buy supplies and open a lemonade stand. The book’s last page shows backs and
fronts of coins and explains how much each one is worth.

PLAY GAMES THAT STIMULATE FINANCIAL THINKING!

Some games not only teach financial literacy skills, but require them if the player has any
hope of winning.

Games like Monopoly, for example, provide a wholesome introduction to spending within your
means, planning for the future, calculating percentages and interest rates, and simple arithmetic.

Others, such as Starcraft, Sim City and Europa Universalis, teach players how to carefully
manage their resources, adapt to a dynamically changing landscape and set goals for the future.
The skills kids learn playing these games will translate elegantly into real-world applications.

By Liana Kosykh, Moscow



THE LANGUAGE WE SPEAK

This article contains some activities devoted to the topic
of language: language in general and English in particular.
They can come in any order (though I suggest using discus-
sion questions as an introductory exercise) and require no
linguistic background to complete.

DISCUSSION QUESTIONS (in pairs or groups)

* What language would you like to learn apart from Eng-
lish? Why?

* Are you good with words? Do you have the gift of the
gab? (Is it an inborn thing or something one can learn?)

» To what extent does your impression of a person depend
on his/her spelling or punctuation? Are you a stickler for
correct grammar and pronunciation?

*  What do you think of netspeak (or chatspeak)?

* What’s your attitude towards the tremendous amount of
borrowings (mostly from English) in modern Russian?
Does it have a bad effect on our language?

* Do actions always speak louder than words?

* How often do words fail you?

e There’s a proverb that English parents often say to chil-
dren: “Sticks and stones may break your bones, but words
will never hurt you”. Is it true?

IDIOMS TO DO WITH WORDS
Match the idioms on the left with the definitions on the right.
Then fill in the gaps using the idioms from the table.

. mark my words a. to break one’s promise

. to have a word with sb b. from the beginning
c. to talk briefly to sb

. to go back on one’s word | d. to say what I would have

1
2
3. buzz word
4

said, but earlier

5. to eat one’s words e. a fashionable word/phrase,
often an item of jargon, used

in a particular context

6. don’t twist my words f. locked out of conversation

by someone too talkative

7. to spread the word g. remember what I say

8. to take the words right out | h. speak directly
of my mouth

9. can’t get a word in edge- | i. don’t misrepresent me

ways

10. from the word go j. statements that are in-
tentionally ambiguous or

misleading

11. don’t mince words k. to acknowledge that one

is wrong

12. weasel words 1. to make some information

known
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1. a) , this man isn’t as simple as he may
seem.

2. Sam said it would never sell, but when he sees these
sales figures he’ll have to b)

3. Politicians use a lot of ¢) to obscure

terrible truths.

4. Cindy got so excited when she was talking that nobody
else could d)

5. — I don’t think it’s a very good idea to go and visit your
parents this weekend. — So you can’t stand my parents?
— That’s not what I said, e) !

6.1 knew this project was doomed from the

f)

7. The latest g) in international travel is

‘ecotourism’.

8. Next week’s English club is off, please h)
so that everyone is informed.

9.— May I 1) with you? — I’'m in a
bit of a hurry, but if it’s important, sure. But please,

1) , get straight to the point.
10. You k) when you said he was stupid.

I was going to say the exact same thing.

I1. You promised to support me and I count on you, don’t
1) now.

QUIZ:
BORROWINGS

The following information on borrowings from Rus-
sian, Japanese and French into English can be used to
hold a competition among several teams of players who
will have to guess the borrowed words from the defini-
tions.

You can set the time limit, give the teams a chance to dis-
cuss and fill in the missing words and then collect the papers
and count the score.

You can play the game in 3 rounds of increasing diffi-
culty: the easiest (supposedly) being the borrowings from
Russian, the most difficult (in my experience) being those
from French (especially the spelling).

The first list, as you will notice, gives the players a hint
(first letters).

If needed, you can add this column to the second and third
list as well.
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RUSSIAN BORROWINGS:

Russian emperor

Clear, distilled alcohol

Old woman

Beet soup

The vast Eurasian grasslands
Russian astronaut

Russian villa

Russian national parliament
Prison camp

Metal urn for making tea
Subarctic forest zone
Carriage drawn by three horses

S H QOO Onmw<H

JAPANESE BORROWINGS:

Miniaturized tree

17-syllable poem

Suicide bomber pilot

Japanese comic book

Artistic paper folding

Formal Japanese robe

Rice wine

Vinegared rice and raw fish

Japanese wrestling style

Sing-along with pre-record-
ed backup music

Large sea wave caused by
seismic shifts

9x9 number puzzle

FRENCH BORROWINGS:

mmmes Chauffeur =

Enjoy your meal!

Limo driver

Young woman introduced to

society for the first time

Military overthrow of the

government

The illusion of having
experienced the same thing
before

Goose liver

The newly rich

Artistic vanguard

The wealthier class of com-
moners

Dangerously charming

woman

Wine steward

By Yulia Shcherbinina

@ See keys in additional materials.



FOCUS ON LANGUAGE

ECONOMY AND ECONOMICS
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currency [C,U] country

deposit [C]
proof that you will really buy it

s TU )
economics [U] try, and money are organized

loan [C]

tax [C, U]
things

trade [U]
countries

how much money something

value [C, U] sold for

competition [U]
someone else

the units of money used in a particular

a payment that you make immediately
when you decide to buy something, as

the study of the way in which trade, indus-

money that someone has borrowed

money that you have to pay to the govern-
ment from what you earn or when you buy

the buying and selling of large numbers
of goods or services, especially between

a situation in which someone is trying to
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debt [C]

economy [C]

inflation [U]

interest [U]

profit [C, U]

to consume

to invest

to purchase

an amount of money that you owe some-
one

the system by which a country produces
and uses goods and money

the rate at which prices increase, or a con-
tinuing increase in prices

the money you earn from keeping your
money in a bank account OR the extra
money that you must pay to a bank, com-
pany, etc. which has lent you money

money that you get from selling goods or
services for more than they cost to produce
or provide

to use something such as a product, energy,
or fuel

to give money to a bank, business, etc., or
buy something, because you hope to get
a profit

to buy something
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CHOCOLATE CHIP COOKIES

RECIPE IN TEACHING

MATH TO KIDS

Mathematical goals:

* This lesson is intended to help you assess how well stu-
dents are able to use multiplication in a problem-solving
context.

e In particular this lesson aims to identify and help stu-
dents with difficulties: choosing an appropriate system-
atic way to collect and organize the display of multiple
task steps.

COORE

MAKE THE WORLD A

This lesson is structured in the following way:

* In the lesson students work collaboratively in small
groups and bake cookies.

» Students use worksheets to do a math task similar to the
cookie task.

» Inawhole-class discussion, students explain and compare
the alternative approaches they have seen and used.

* The teacher reviews their work and formulates questions
for students to answer in order for them to improve their
work.

 Finally, students work alone to improve their individual
solutions.

* Enjoy wonderful cookies and feel good!

Materials required:

* Each student needs ingredients necessary to bake
cookies.

» Each individual student will need a copy of the worksheet
Multiplying by 4.

November—
December 2018

Time needed:

* A one-hour lesson, and five minutes in a follow-up lesson.
All timings are approximate. Exact timings will depend
on the needs of the class.

It’s that time of year when kids have headed back to school.
It’s also time for families to get back into routines that were
probably set aside for a fun, structure-free summer. As we
get back into the swing of things — packing lunches, check-
ing homework folders, below is a good lunch idea that is
quick and fun.

Math is more fun when you teach it with food!

PERFECTLY SOFT CHOCOLATE CHIP COOKIES

LIFE, LOVE &
2 f(;r' a5

s

Ingredients:

1 cup salted butter, room temperature
1 cup brown sugar

2 eggs

2 tsp vanilla extract

2 cups flour

1 tsp baking powder

2 cups sweet chocolate chips
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Directions:

* In a medium-sized bowl, cream butter and sugar together
until light and fluffy, about 3 minutes.

* Mix in eggs and vanilla extract.

*  With the mixer add flour and baking powder.

« Stir in chocolate chips. Your cookie dough will be thick.

» Preheat oven to 180 degrees °F.

» Shape your cookies by hand.

» Bake for 10-12 minutes. The center of the cookie will still
look a little soft, but that’s ok.

* Remove from oven and allow to cool for about 5 minutes.

The great thing about these cookies is that they are delicious.
The bad thing is you might have to keep making them over
and over and over... Wait, is that a bad thing?

This is a REAL WORLD MATH. Kids love this lesson!

WORKSHEET
Multiplying by 4

Multiplication is a lot more fun when chocolate chip cookies

are involved!

Set your student on the road to multiplication success with
this introductory worksheet all about multiplying by 4.

There are 4 cookies. Each cookie has two chocolate chips.
How many chocolate chips in all?
4 groups of 2 chocolate chips=4x2=8

Multiply the problems below to find the total number of

chocolate chips.

eSS &

LESSON PLANS

COOKING GLOSSARY

-
ST
e

BUTTER

COeC e

groups of chips chips
b4 x
total chips total chips -
_ — —_— BAKING POWDER
SOC® SO
groups of chips groups of chips
x t
total chips total chips
PETe &P saLT
groups of chips groups of chips
x x By Liana Kosykh,
total chips total chips MOSCOW



PRODUCTION AND INDUSTRY

Materials to discuss topics on Economics in English
for Higher Educational Institutions

STARTING UP

Discuss the following: “There is a disease known as factory
melancholia. If there is a depression of spirit in the front of-
fice, it goes out through the foreman, the superintendent, and
reaches everybody in the employ of the institution.” (Elbert
Hubbard)

VOCABULARY

1. Match the words with the definitions below:
components facility infrastructure
layout lead time retailers
subcontractors utilities wholesalers

1) a factory or plant in which production is
carried out

2) companies providing goods or services for
another organization

3) shops and stores which sell to the final cus-
tomer or end-user

4) roads, railways, airports, telecommunica-
tions, and so on

5) services supplied to houses, factories and
public buildings, such as electricity, gas, water and sew-
age, and telephone lines

6) intermediaries between producers and re-
tailers, who stock goods, and deliver them

7) the pieces or parts that make up a manufac-
tured product

8) the placement of departments, worksta-
tions, machines and so on in a factory

9) the time needed to manufacture or deliver a
product

2. Complete the text using the words above.
The decision to make a new product usually involves

changing equipment and altering the (1) of
an existing factory, or constructing a new production
2) . When deciding where to locate a plant or

factory, a company has to take into consideration a num-
ber of factors, including the efficiency of the region’s
3) , including telecommunications, and road
and rail transport; its (4) — the supply of energy
and so on; the cost of land and construction; and local tax
rates. Land usually becomes cheaper the further you go from
a city centre, but a company must make sure that it will be
able to find appropriate labour skills at a suitable price.

It also needs to determine the availability and cost
of raw materials, (5) and supplies, and the
(6) to acquire them. The company must also
take into account the cost of transporting raw materials and
components from suppliers and (7) , and ship-
ping or distributing products to (8) warehouses,

LESSON PLANS English
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9) , or other plants in the network. Transport
costs and time constraints make it logical to produce close
to the customer.

3. Match up these words to make collocations from the text:

1. production a. transport
2. rail b. facility
3. tax c. skills
4. labour d. constraints
5. lead e. time
6. transport f. rates
7. time g. costs
1 2 3 4 5 6 7

4. Study the following material.

Industry (uncountable) is the production of materials and
goods. The related adjective is industrial. An industry
(countable) is a particular type of business activity, not nec-
essarily production.

Here are some of the industries that make up the manufactur-
ing sector and services and some of the services or service
industries that make up the service sector:

aerospace planes and space vehicles
cars (BrE) cars

automobiles (AmE)

catering restaurants, bars, etc.

computer hardware |computers, printers, etc.
computer software | programs for computers
construction building

defence (BrE)
defense (AmE)
financial services
food processing

arms, weapons

banking, insurance, etc.
canned, frozen foods, dried, etc.

healthcare medical care

household goods washing machines, fridges, etc.
leisure sport, theme parks, etc.

media books, newspapers, film, television
pharmaceuticals medicines

property (BrE) buying, selling and managing
real estate (AmE) buildings

retail shops

steel a stronger, more useful metal than

iron
telecommunications |phone, Internet services

textiles cloth and clothing
tourism travel, hotels, and holidays
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Here is how industry has developed in South Korea:

In 1950, South Korea was a poor country, with most peo-
ple living and working on the land. The government decided
to industrialize, and the new emerging industries were tex-
tiles, and heavy industries, like steel and shipbuilding.

Then South Korea turned more and more to light indus-
tries like electronics, making electrical goods such as televi-
sions cheaply. It also started producing cars.

South Korea moved into specialized electronics in the
80s. This was the one of the growth industries of the 1990s:
making specialized parts for computers and telecommunica-
tions equipment.

5. Companies in particular industries need to avoid par-

ticular problems. Match each problem to one of the indus-

tries above.

— Buying a new building and being unable to find people to
rent it.

— Causing public anger by building mobile phone masts in a
beautiful countryside.

— Making vehicles whose tyres burst at high speed.

— Holidaymakers arriving to find that their hotel is not fin-
ished.

— Lending money to someone who cannot repay the loan.

— Selling weapons to governments that people do not ap-
prove of.

— Buying football players who do not score goals.

— Making drugs that poor countries cannot afford.

— Rejecting a book that is then brought out by another pub-
lisher and sells 30 million copies.

— Removing the wrong leg in an operation.

6. Choose the best word to fill each gap from the alterna-
tives given below. Put a circle around the letter, A, B or C,
of the word you choose.

“We are very excited about our new multimedia range.
The original (1) was to produce a large, flat
screen that would hang on the wall like a picture. Our

(2) research showed us that people don’t want
huge TVs in their living rooms. 80% of people who filled
in our (3) said they wanted one screen to be a

TV, a computer monitor, or used to show DVDs. It took us
two years to make the (4) . When we showed it
to our (5) group, they loved it. There were one
or two small (6) , but we solved them easily. We
are having a big product (7) next week and our

sales (8) is approximately 100,000 units in the
first year.”

1. A. design B. concept C. manufacture

2. A. market B. shop C. laboratory

3. A. application B. interview C. questionnaire

4. A. trial B. version C. prototype

5. A. focus B. panel C. thought

6. A. insects B. bugs C. flies

7. A. launch B. survey C. rollout

8. A. team B. department  C. forecast

7. Match each statement with one of the service industries
listed in the box. There is one extra industry that you don’t
have to use. The first one is an example.

catering financial services healthcare leisure property
retail telecommunications tourism

0 In our shop we sell high-quality shoes from Italy. retail

1 We offer low-cost package holidays to Spain, Portugal
and France.

2 We manage the largest, and most modern, private hospital
in England.

3 We have 22 executive flats to sell close to the city’s busi-
ness district.

4 We currently supply in-flight meals to seven international
airlines.

5 Our health and sports clubs can be found in over 130 ho-
tels in the UK.

6 We give advice on how to save money or where to invest
it.

Business Brief
(Text for Discussion)

Manufacturing (from Latin manufactura, ‘making by
hand’) is the use of tools and labor to make things for use or
sale. The term may refer to a range of human activity, from
handicraft to high tech, but is most commonly applied to in-
dustrial production, in which raw materials are transformed
into finished goods on a large scale.

Manufacturing takes place under all types of economic
systems. In a free market economy, manufacturing is usually
directed toward the mass production of products for sale to
consumers at a profit. In a collectivist economy, manufactur-
ing is more frequently directed by the state to supply a cen-
trally planned economy. In free market economies, manufac-
turing occurs under some degree of government regulation.

Modern manufacturing includes all intermediate process-
es required for the production and integration of a product’s
components. Some industries, such as semiconductor and
steel manufacturers, use the term fabrication instead.

The manufacturing sector is closely connected with engi-
neering and industrial design. Examples of major manufac-
turers in the United States include General Motors Corpora-
tion, Ford Motor Company, Chrysler, Boeing, Gates Rubber



Company and Pfizer. Examples in Europe include France’s
Airbus and Michelin Tyre.

In microeconomics, production is simply the conversion
of inputs into outputs. It is an economic process that uses re-
sources to create a commodity that is suitable for exchange.
This can include manufacturing, storing, shipping, and pack-
aging. Some economists define production broadly as all
economic activity other than consumption. They see every
commercial activity other than the final purchase as some
form of production.

Production is a process, and as such it occurs through time
and space. Because it is a flow concept, production is meas-
ured as a “rate of output per period of time”. There are three
aspects to production processes:

1. the quantity of the commodity produced,

2. the form of the good created,

3. the temporal and spatial distribution of the commodity
produced.

A production process can be defined as any activity that
increases the similarity between the pattern of demand for
goods, and the quantity, form, and distribution of these goods
available to the market place.

In economic theory, factors of production (or produc-
tive inputs) are the resources employed to produce goods
and services. Here the quantity of output is modeled as a
function of the amount of each input employed. Classifica-
tion of factors can include such broad aggregates as labor,
land, and capital. The number and definition of factors can
vary, depending on theoretical purpose, empirical emphasis,
or school of economics.

READING
1. Ten sentences in the text are unfinished. Choose the cor-
rect sentence endings from a to j below.

Manufacturing companies have to make difficult decisions
concerning the size of their production capacity. Having a
large capacity enables a firm to meet unexpected increases in
demand. When there is strong market growth and insufficient
capacity you have to move fast: insufficient capacity, leading
to a long lead time and slow service, may cause customers to
go to other suppliers, and [1 ....].

Furthermore, lost sales and lost market share tend to be ir-
reversible. On the other hand, occasional overdemand has to
be balanced against overcapacity, which might lead to under-
utilizing the workforce, which is clearly expensive, or make
it necessary to reduce prices to stimulate demand, or [2 ....].
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Yet most companies budget for a certain capacity cush-
ion — an amount of capacity in excess of expected demand.
It is also necessary to plan for occasional downtime, [3 ....].

Capacity can also be affected by external considerations
such as government regulations concerning working hours,
safety, pollution levels, and so on, trade union agreements,
and [4 ....]. There are also internal considerations such as
the training and motivation of the personnel, the capabilities
and reliability of the equipment, the control of materials and
quality, and [5 ....].

Producing in large quantities allows a firm to take advan-
tage of quantity discounts in purchasing, and lowers the aver-
age fixed cost per unit produced, as each succeeding unit ab-
sorbs part of the fixed costs, giving [6 ....]. The best operating
level is the level of capacity for which the average unit cost
is at a minimum, after which there are [7 ....]. There are also
disadvantages to having large-scale facilities. Finding staff be-
comes more difficult, and [8 ....]. Moreover, the working en-
vironments, and consequently industrial relations, are [9 ....].

A plant’s ideal capacity is very likely not maximum ca-
pacity — e.g. operating 24 hours a day, with three shifts of
workers — as this may be inefficient in terms of higher labour
costs (shiftwork or overtime payments), [10 ....].

. allow competitors to enter the market

. diseconomies of scale

. economies of scale

. frequently less good in large factories

higher maintenance expenses, and so o

. the capabilities of the management

. the capabilities of suppliers

. the logistics of material flow become more complicated
to produce additional products that are less profitable
when production stops because of equipment failures

TP o A0 o

2. Complete the text using these words:

batches changeover construction  continuous
equipment flexibility functions location
placement  rehandling series shut-downs

The layout of a production facility — the (1) of
departments, workstations, machines, stock-holding points,
and so on — obviously depends on the type of production
being carried out. Some plants, especially those involving
furnaces that take a long time to heat up, as in steel and glass
production, are designed for a single (2) process,
without any start-ups and (3)

Other plants are designed for assembly line production,
in which the same (4) of steps is repeated again and
again, but not 24 hours a day. Yet assembly lines are general-
ly designed and equipped to give the (5) to make
different products without needing to change the layout, and
with (6) times between production processes
that are as short as possible. This is especially the case today
when product life cycles are tending to shorten.
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There are three basic production layouts. The first is prod-
uct layout or flow-shop layout, as in a standard production

line or assembly line, in which (7) or work pro-
cesses are arranged according to the progressive steps by
which the product is made. The ideal is perhaps a straight-
line flow pattern, in which workstations are close together,
and there is a smooth work flow between departments and
work centres, without any backtracking or (8) of
materials, or the need to store materials between different
stages of production.

Some assembly lines produce the same basic product for
months at a time; others are used to making (9) of
different products, or even smaller job lots.

The second basic production layout is process layout, job-
shop layout or layout by function, in which similar equip-
ment or (10) are grouped together. This layout
is used in some factories and, outside of manufacturing, in
buildings such as schools and hospitals. Schools, for exam-
ple, often have classrooms close together in one part of the
building, science laboratories in another, offices in a third,
and so on; hospitals have general wards, specialized depart-
ments, operating theatres, and so on.

The third production layout is fixed position layout, in

which the product remains at one (11) , because
of its large size or shape. This is used, for example, in ship-
building and on (12) sites.

Since it is not always possible to use one layout exclusive-
ly, many manufacturing facilities are a combination of two
types. For example, some car factories are based on a flow-
shop layout with an assembly line, but also have elements of
a process layout, such as separate areas for spray-painting
and vehicle testing.

3. Read the text.

1) Answer the questions.

a) Generally, a market economy can grow larger if any of
the resources available to it becomes more plentiful. In
other words, we can produce more outputs if we use more
inputs. Is that right?

b) Production is any activity that creates current or future
utility. A production function summarizes the relationship
between inputs and outputs. Is that right?

2) Draw a picture. Schematically, represent a production

Jfunction (as described in Paragraph 4).

1. The economy is employing its resources to produce goods
and services. That is why these resources — land, capital,
labour, and entrepreneurial ability are called the factors of
production.

2. There are several ways to define production. One defi-
nition is that it is any activity that creates present or fu-
ture utility. Production may be equivalently described
as a process that transforms inputs (factors of produc-
tion) into outputs. The two descriptions are equivalent
because output is something that creates present or fu-
ture utility. Among the inputs into production, econo-
mists have traditionally included land, labour, capital,
and the more elusive category called entrepreneurship.
Entrepreneurship is defined as “the process of organiz-
ing, managing, and assuming responsibility for a busi-
ness enterprise”. An entrepreneur is thus, by definition,
a risk-taker.

3. To the above list (land, labour, capital, and entrepreneur-
ship), it has become increasingly common to add such
factors as knowledge or technology, organization, and en-
ergy.

4. A production function is the relationship by which inputs
are combined to produce output. Schematically, it may be
represented as a box. Inputs are fed into it, and output is
discharged from it.

5. A production function may also be thought of as a cooking
recipe. It lists the ingredients and tells you, say, how many
pancakes you will get if you manipulate the ingredients
in a certain way. In some recipes, the ingredients must be
mixed in fixed proportions. Other recipes allow substitu-
tion between the ingredients, as in a pancake recipe that
allows milk and oil to be substituted for eggs. Production
functions can be of either of these two types.

WRITING
Is your organisation, or one you would like to work for,
in manufacturing or services or a combination of both?
Where are industries in your country based? Are com-
panies in different industries grouped in different areas?
(150 words)
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PRE-READING

OUR HOUSEKEEPING

1. Look at these phrases describing emotional experiences. Check the meaning of unfamiliar words in the glossary.
vexed, discouraged; hopeless, dreadfully tired; scared, disconsolate; bewildered; reproachful
2. What activity do you think can make one experience the states described by these phrases?
3. Choose any three of the phrases. Talk with the partner. Tell them when you experienced this or that emotional state, what

made you feel so.

WHILE READING

Read the text and find out what activity made one of the characters experience the above-mentioned states. Can you relate

to the character? Would such an activity make you feel the same? Why? Why not?

AFTER READING

1. When do you think the story is set? Why do you think so?
2. What in your opinion made Dora feel scared?

3. Do you sympathise with Dora? Why? Why not?

4. How would you describe the tone of the passage?

Dora told me, shortly afterwards, that she was going to be a wonderful house-
keeper. Accordingly, she polished the tablets, pointed the pencil, bought an im-
mense account-book, carefully stitched up with a needle and thread all the leaves
of the Cookery Book which Jip had torn, and made quite a desperate little attempt
‘to be good’, as she called it. But the figures had the old obstinate propensity —
they WOULD NOT add up. When she had entered two or three laborious items in
the account-book, Jip would walk over the page, wagging his tail, and smear them
all out. Her own little right-hand middle finger got steeped to the very bone in ink;
and I think that was the only decided result obtained.

Sometimes, of an evening, when I was at home and at work — for I wrote a good
deal now, and was beginning in a small way to be known as a writer — [ would lay
down my pen, and watch my child-wife trying to be good. First of all, she would
bring out the immense account-book, and lay it down upon the table, with a deep
sigh. Then she would open it at the place where Jip had made it illegible last night,
and call Jip up, to look at his misdeeds. This would occasion a diversion in Jip’s
favour, and some inking of his nose, perhaps, as a penalty. Then she would tell
Jip to lie down on the table instantly, ‘like a lion’ — which was one of his tricks,
though I cannot say the likeness was striking — and, if he were in an obedient hu-
mour, he would obey. Then she would take up a pen, and begin to write, and find
a hair in it. Then she would take up another pen, and begin to write, and find that
it spluttered. Then she would take up another pen, and begin to write, and say in
a low voice, ‘Oh, it’s a talking pen, and will disturb Doady!” And then she would
give it up as a bad job, and put the account-book away, after pretending to crush
the lion with it.

Or, if she were in a very sedate and serious state of mind, she would sit down
with the tablets, and a little basket of bills and other documents, which looked
more like curl-papers than anything else, and endeavour to get some result out of
them. After severely comparing one with another, and making entries on the tab-
lets, and blotting them out, and counting all the fingers of her left hand over and
over again, backwards and forwards, she would be so vexed and discouraged, and
would look so unhappy, that it gave me pain to see her bright face clouded — and
for me! — and I would go softly to her, and say:

‘What’s the matter, Dora?’

Dora would look up hopelessly, and reply, ‘They won’t come right. They make
my head ache so. And they won’t do anything I want!’

Then I would say, ‘Now let us try together. Let me show you, Dora.’

GLOSSARY

accordingly: in a way that is suitable
immense: extremely big

desperate: feeling that you have no
hope and are ready to do anything to
change the situation you are in
obstinate: not willing to change your
ideas or behaviour although you are
wrong

propensity: an inclination or natural
tendency to behave in a particulare
way

laborious: Laborious work is very dif-
ficult and needs a lot of effort.

smear: to spread a thick liquid or sticky
substance over something

steeped: soaked

a good deal: a lot

likeness: being similar in appearance
curl-papers: pieces of paper that are
put in hair to make curl

obtain: to get something

illegible: difficult or impossible to
read

misdeed: an act that is criminal or bad
diversion: the fact of something being
sent somewhere different from where it
was originally intended to go

penalty: a punishment, or the usual
punishment, for doing something that is
against a law

instantly: now or without waiting or
thinking

obedient: doing, or willing to do, what
you have been told to do by someone in
authority

spluttered: drip (ink)
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Then I would commence a practical demonstration, to which Dora would pay
profound attention, perhaps for five minutes; when she would begin to be dread-
fully tired, and would lighten the subject by curling my hair, or trying the effect
of my face with my shirt-collar turned down. If I tacitly checked this playfulness,
and persisted, she would look so scared and disconsolate, as she became more and
more bewildered, that the remembrance of her natural gaiety when I first strayed
into her path, and of her being my child-wife, would come reproachfully upon me;
and I would lay the pencil down, and call for the guitar.

I had a great deal of work to do, and had many anxieties, but the same consid-
erations made me keep them to myself. [ am far from sure, now, that it was right
to do this, but I did it for my child-wife’s sake. I search my breast, and I commit
its secrets, if I know them, without any reservation to this paper. The old unhappy
loss or want of something had, I am conscious, some place in my heart; but not to
the embitterment of my life. When I walked alone in the fine weather, and thought
of the summer days when all the air had been filled with my boyish enchantment,
I did miss something of the realization of my dreams; but I thought it was a sof-
tened glory of the Past, which nothing could have thrown upon the present time.
I did feel, sometimes, for a little while, that I could have wished my wife had
been my counsellor; had had more character and purpose, to sustain me and im-
prove me by; had been endowed with power to fill up the void which somewhere
seemed to be about me; but I felt as if this were an unearthly consummation of my
happiness, that never had been meant to be, and never could have been.

I was a boyish husband as to years. I had known the softening influence of
no other sorrows or experiences than those recorded in these leaves. If I did any
wrong, as | may have done much, I did it in mistaken love, and in my want of
wisdom. I write the exact truth. It would avail me nothing to extenuate it now.

Thus it was that [ took upon myself the toils and cares of our life, and had no
partner in them. We lived much as before, in reference to our scrambling house-
hold arrangements; but I had got used to those, and Dora I was pleased to see was
seldom vexed now. She was bright and cheerful in the old childish way, loved me
dearly, and was happy with her old trifles.

Sources: The text is an excerpt from David Copperfield by Charles Dickens
(available online at https://www.gutenberg.org/files/766/766-h/766-h.htm). The
glossary has been compiled using Cambridge Learner s Dictionary and Fields

of Vision (Delaney, D., Ward, C. and Rho Fiorina, C. (2007) Fields of vision.
Volume 2. Longman, pp. 6-7). The tasks have been designed by English.
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sedate: avoiding excitement or great ac-
tivity and usually calm and relaxed

bill: avoiding excitement or great activ-
ity and usually calm and relaxed
endeavour: to try to do something,
make an effort

severely: very seriously

blotting: rub

vexed: annoyed, troubling and difficult
discouraged: having lost your confi-
dence or enthusiasm for something
commence: to begin something
dreadfully: extremely badly, terribly
lighten the subject: be less serious
checked this playfulness: kept her
playful mood under control

tacitly: without expressing something
directly

persist: to try to do or continue doing
something in a determined but often un-
reasonable way

disconsolate: extremely sad and disap-
pointed

bewildered: confused and uncertain
gaiety: happiness and excitement
reproachful: expressing criticism
consideration: the act of thinking about
something carefully

conscious: awake, thinking, and know-
ing what is happening around you
embitter: to make someone feel angry
and unhappy for a long time

to enchant: to attract or please someone
very much

sustain: to cause or allow something to
continue for a period of time; to keep
alive

endowed: If someone or something is
endowed with a particular quality or
feature, the person or thing naturally has
that quality or feature.

void: a feeling of unhappiness because
someone or something is missing
unearthly: unnatural

consummation: the act of making
something complete or perfect

avail: use, purpose, advantage, or profit
It would avail ... extenuate it: It would
be of no advantage to me now to make the
situation look better than it actually was.
toils: hard work

scrambling: confused

trifles: the unimportant matters
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PRE-WATCHING

la. Look at these words. Check the meaning of the unfamiliar words with the teacher or in the glossary.
tulips, bubble, mania, economics, stock market

1b. How can these words be connected in one story? Work with a partner. Make your predictions/make up a story using the words in
a meaningful way.

1c. Share your story with another pair/the class.

WHILE-WATCHING
la. Watch the video and see to what extent your predictions were correct.

Link to the video: https://ed.ted.com/lessons/what-causes-economic-bubbles-prateek-singh
1b. Discuss with a partner the following questions:

1) How interesting was the video?

2) How difficult was the video to understand?

3) Do you need to watch it again?

FOCUS ON VOCABULARY

1. Read the transcript of the video. Note unfamiliar words. Use the glossary or an online dictionary (Cambridge Learner’s Diction-
ary) to check the meaning. Consult the teacher if need be.

2. Work on your own. Look at the text again. Choose 10-15 words/phrases/collocations that you feel might be useful for you (you
can choose both new and already familiar vocabulary items; try to choose at least 5 new ones, though)

3. Work with a partner. Compare your choices of vocabulary. Discuss and come up with 15 words/phrases that you both think will
be useful for you.

Justify your choice for every item, i.e why you think it will be useful for you to spend time learning the item? (For example, does
it relate to the topic of your interest? Is it a word that you once knew but then forgot? Is it of a suitable language level?)

4. Discuss with your partner the learning strategies you utilize when learning new vocabulary.

1) What helps you most?
2) What method proved to be inefficient?
3) Do you prefer paper or online exercises?

5. Work with a partner. Use the cram.com website to create a set of cards for the phrases you have chosen to learn. Decide with
the partner what kind of prompts you will use: definitions or Russian equivalents. Put the words/phrases on the one side of the
e-cards and definitions from Cambridge Learner’s Dictionary OR translations from ABBYlingvo on the other side of the e-card.
You can use copy-+paste to avoid spelling mistakes. Make sure that you put articles before singular countable nouns and “to”
before verbs. Use the ‘memorize’ tool to work on remembering the words using the prompts. Use the games to work individually
and the various tests (especially, “written”) to note your progress.
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How much would you pay for a bouquet of tulips? A few dollars? A hundred dol-
lars? How about a million dollars? Probably, not. Well, how much would you pay for
a house? Or partial ownership of a website that sells pets’ supplies? At different points
in time tulips, real estate and stock in pets.com have all sold for much more that they
were worth. In each instance, the price rose and rose, and then abruptly plummeted.
Economists call this a bubble. So what exactly is going on with a bubble?

Well, let’s start with the tulips to get a better idea. The seventeenth century saw the
Netherlands enter the Dutch golden age. By the 1630s Amsterdam was an important
port and a commercial centre. Dutch ships imported spices from Asia in huge quanti-
ties to earn profits in Europe. So Amsterdam was brimming with wealthy, skilled mer-
chants and traders who displayed their prosperity by living in mansions surrounded
by flower gardens. And there was one flower in particularly high demand. The tulip.

The tulip was brought to Europe on trading vessels that sailed from the east. Be-
cause of this it was considered an exotic flower. That was also difficult to grow since
it could take years for a single tulip to bloom. During the 1630s an outbreak of tulip
breaking virus made select flowers even more beautiful by lining petals with multi-
colour flame-like sticks. A tulip like this was scarcer than a normal tulip and as result
prices for these flowers started to rise. And with them the tulips’ popularity. It was
not long before the tulip became a nation-wide sensation. And tulip mania was born.

A mania occurs when there is an upward movement of price combined with a
willingness to pay large sums of money for something valued much lower in intrinsic
value. A recent example of this is the dot-com mania of the 1990s. Stocks in new
exciting websites were like the tulips of the seventeenth century. Everybody wanted
some. The more people who wanted the tulip the higher the price could go. At one
point a single tulip bulb sold for more than ten times the annual salary of a skilled
craftsman. In the stock-market the price of stock is based on the supply and demand of
investors. Stock prices tend to rise when it seems like a company will earn more in the
future. Investors might then buy more of the stock, raising the prices even further due
to an increased demand. This can result in a feedback loop when investors get caught
in a hype and ultimately drive prices far above intrinsic value, creating a bubble. All
that is needed for a mania to end and for a bubble to burst is the collective realisation
that the price of the stock or a tulip far exceeds its worth. That’s what happened with
both manias. Suddenly the demand ended. Prices were pushed to staggering lows, and
the bubbles burst, and the market crashed.

Today scholars work long and hard trying to predict what causes a bubble and how
to avoid them. Tulip mania is an effective illustration of the underlying principles at
work in a bubble and can help us understand more recent example, like the real estate
bubble of the late 2000s.

The economy will continue to go through phases of booms and busts, so while we
wait for the next mania to start and the bubble to burst, treat yourself to a bouquet of
tulips and enjoy the fact that you didn’t have to pay an arm or a leg for them.

Sources:

Video: https://ed.ted.com/lessons/what-causes-economic-bubbles-prateek-singh
Text transcribed from the video by English

Glossary: complied by English from Cambridge Learner s Dictionary
Activities designed by English
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GLOSSARY
partial: not complete

ownership: the right of owning something
supply: an amount of something that is
ready to be used

supplies: the food, equipment, etc. that is
needed for a particular activity, holiday, etc.
real estate: buildings and land

for instance: for example

abrupt: sudden and not expected

to plummet: to fall very quickly in amount
or value

quantity: the amount or number of some-
thing

profit: money that you get from selling
goods or services for more than they cost
to produce or provide

to be brimming with something: to be
full of something

to display: to arrange something some-
where so that people can see it
prosperity: a situation in which someone
is successful, usually by earning a lot of
money

mansion: a very large house

particularly: especially

demand: a need for something to be sold
or supplied

to bloom: If a plant blooms, its flowers
open.

outbreak: the time when something un-
pleasant and difficult to control starts, such
as a war or disease

scarce: rare or not available in large
amounts

to occur: to happen, often without being
planned

intrinsic value: the real value of a compa-
ny, asset, etc., which may not be the price it
could be sold for now

recent: happening or starting from a short
time ago

annual: happening once every year
salary: a fixed amount of money agreed
every year as pay for an employee, usually
paid directly into his or her bank account
every month

to increase: to (make something) become
larger in amount or size

ultimately: finally, after a series of things
have happened

realisation: the fact or moment of starting
to understand a situation

to exceed: to be greater than a number or
amount, or to go past an allowed limit
worth: the amount of money that some-
thing can be sold for; value

staggering: very shocking and surprising
to avoid: to prevent something from hap-
pening or to not allow yourself to do some-
thing

underlying: real but not immediately ob-
vious
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Before the metric system we, seven-year-old kids, had to
really work our brains.

Two halfpennies to the penny, twelve pennies to the shil-
ling, twenty shillings to the pound, or 21 shillings to the
guinea. There were 240 pence to the pound.

Pennies were represented by the sign d. Shillings were s,
and pounds were £. To add £3 16s 7d to £2 3s 6d meant that
6 pennies added to 7 came to 13 pennies, or one shilling plus
a penny. One, carry the one. Then that one, plus three, plus
sixteen shillings was twenty shillings, but twenty shillings
was a pound, thus there would be naught shillings, carry one.
Three, plus two pounds, plus one came to £6. Therefore the
answer was £6 1d.

The brown coins were halfpennies, and pennies. Those
of real silver (good for finding in Christmas puddings) were
thrupenny bits, and sixpences. In nickel silver were shillings
(bobs) and florins (two-shilling coins), and the heavy two
and six pence with faceted edges. (There were four of these
to that fabled vast fortune, the Ten Bob note).

A pound note was a quid.

To measure length there were 12 inches to the foot, three
feet to the yard, twenty two yards to the chain, and 1760
yards to the mile. A cricket pitch was one chain long.

To subtract the fractions 1/5 from 2/3, there had to be a
common denominator, 15. So the numerator 10 had 3 taken
from it, and the answer would be 7/15.

Weight was much more difficult.

16 ounces (0z) to the pound, 14 pound to the stone, or 112
1b (pounds) to the hundredweight. Do you follow all of this?

Quantity was a tad simpler. Eggs were sold in packs of
12. Twelve equals a dozen. But with loaves of bread or bread
rolls, thirteen became a baker’s dozen. (This also applied
when buying cakes for grown-ups’ birthday parties. 13 fly
cemeteries, flake pastries with raisins in between, and match-
es that are impossible to describe. You are either a member of
the cognoscenti, or not).

Milk came in pints, and two pints made a quart. There
were, naturally, four quarts to the gallon.

We, children, had no computers and calculators and be-
fore we were initiated into the arcane and esoteric mysteries
of numbers, we somehow managed the arithmetic without
knowing any method of notating numerator and common
denominators.

Our theory of relativity was this:

It seemed relatively further to walk home in the afternoon
sun than to walk to school. Once every three weeks or so we
just needed a burst of energy.

The lolly shop at Royal Oak in Auckland, New Zealand,
(near the extinct volcano, One Tree Hill and between the
road junctions of Greenwoods Corner and Tintacks Corner),
had rows of boxes of tempting sweets.

There is a saying about the good old days, “When ani-
seed balls were ten a penny”, but aniseed balls were ten a
penny (what a solipsism; I’ve started with my favourite,
-orbs with rotating swirls of white peppermint and black ani-
seed). Spearmint leaves were ten a penny too. Zulus (black

jelly babies sucking thumbs) were fourteen for thrupence,
Love Hearts bought only by girls (with pink messages en-
graved on the hard candy, such as ‘kiss me quick’,) were
nine a penny. Gobstoppers were tuppence (2d) and lasted
for hours and changed colour every time they were taken
from the mouth because concentrated sucking removed layer
after layer of tasteless hue. Sherbet Straws were also two
pennies each. A little suck on the hollow tube of licorice
brought ecstasy-inducing powder from the envelop. Toffees
were 3d for two and could grip the fillings from teeth, and
Jaffas, (these had an orange-red brittle coating over a milk
chocolate core) were thirty-five for seven pence ha’penny,
and were great for bouncing down the cinema aisles when
films had boring romantic parts. Black Balls (my second fa-
vourite) were a bargain at nine a penny. Chocolate fish (with
white marshmallow inside) were tuppence. (Who was the ec-
centric confectioner who thought of chocolate fish?) Caring
parents wanted us to buy a tuppenny black licorice strap to
keep our bowels regular, perhaps forgetting their power to
be stretched to flick bare legs in short pants. The welts could
last for weeks if done on a frosty morning.

As I have said, we could not understand fractions at
school, even when Miss Scott wacked us on the knuckles
with a ruler to encourage us to focus on extrapolating spe-
cific answers from the chanted Times Tables (Eleven elevens
are one hundred and twenty-one. Eleven twelves are a hun-
dred and thirty-two. What does eleven times eleven equal?),
but the moment we went into the lolly shop we’d point to
the boxes and trays and ask for two of them, seven of those,
eight of these, and one of the Zulus. Oh yes, and nine Jas-
mine Drops for my neighbour, Louise.

Somehow it came out at exactly the seven pence ha’penny
I had! I untied the knot in the handkerchief taken from deep
in my pocket and paid...

My shilling a month pocket money from grandfather had
to last.

As I said, we had no idea of fractions.

We had no idea of cause and effect.

There was free treatment by the sweet dental nurse at
the Royal Oak School Dental Clinic (known as the Murder
House). I visited it after I had twisted a first tooth round and
wriggled it in its socket. The kind nurse showed me a spider
on the outside of the window.

I looked at Incy Wincy as he climbed. I could smell the
nurse’s lavender scent, and suddenly the tooth was out. But
the nurse saw a hole in a molar. It would only take a tick of
the clock to fill. I listened to the drill’s high-pitched whine
near my ear that made each of the 60 seconds of every slowly
passing minute seem like an hour. To endure it I dreamed
of the forbidden Wrigley’s PK chewing gum, and the taste
of the black jubes covered in multi-coloured Hundreds and
Thousands sometimes found in adult’s delicious Licorice
Allsorts...

We innocent children didn’t know, so the risk wasn’t cal-
culated...

By David Wansbrough



CAPITAL CRIMES

Capitalism is a most wonderful concept, but it has almost
been forgotten.

To put capital into an idea is a real example of trust. To
invest money into the ideas of another person shows con-
fidence. With your money the entrepreneur may achieve
something.

But only on the day that a company is listed and floated
on the Stock Exchange does it benefit from a capital infu-
sion. From that moment on it is the shares that are bought
and sold, without the company receiving a cut. They are all
transactions between outsiders. Unless the company trades
in its own shares.

If it issues more shares it dilutes existing shares and divi-
dends must still be paid.

Urgently raising capital through borrowing underlies eve-
rything. Even banks don’t have assets other than their abil-
ity to borrow. Their profitability is based on their borrowing
capacity against their lending ability. Everything but every-
thing is based on borrowing or getting hold of OPM. Other
Peoples’ Money.

The company must try to keep the share price high to pre-
vent a hostile takeover.

The directors on the board somehow hope to provide
good dividends to be reelected. This often encourages them
to acquire and asset-strip smaller companies in order to get
a quick return.

Maintaining a high listed price may mean delaying long-
term investment in research and development, or prohibit
investment in infrastructure which may alienate short term
investors.

Often, very often, manufacturers lose their original in-
tent and begin to use capital as a commodity. They trade in
money. This is obviously less troublesome than designing
new products, or sourcing materials and making and trans-
porting goods. Desks, coffee and computers are all that are
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needed, and non-manufacturing plants and equipment that
require maintenance and updating. Workers’ relations and
rights cease to be a problem.

The expert staff become the Intellectual Property. Corpo-
rate headhunting may induce nerds to work elsewhere, thus
effectively asset-stripping.

Look around a modern city in Europe, Russia, America or
Australia. Do you see the factories and warehouses that were
there only twenty years ago? What do you see? Law firms,
accountancy companies, auditors, brokers and banks.

Where are our socks made? Who is processing our food?
Distant countries. Distant countries may not have the ex-
penses of environmental protection and guaranteed mini-
mum wages. Out of sight, out of mind. Nor may they have
standards of quality control and hygiene.

There is the implicit philosophy: let’s make enough mon-
ey so that in the future we’ll be able to pay for the solutions.

As I was a long-time company director, I have given the
problem of capital much thought.

We need to reintroduce Capitalism.

Perhaps every time shares are sold for short-term profits,
could the company get a percentage? This at the click of a
button would benefit the company and create a relationship
between the investor and the evolving ethos of an entity.

At present, the word Capitalism implies a means of in-
creasing personal Capital, come what may.

Confidence in investing Capital is a really moral concept.

But are cunning and speculation stronger human charac-
teristics than trust? And trust in the future?

By David Wansbrough
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Ludmila Vasilyevna was uneducated but her soul had
faith that the poor would share. She had to believe this be-
cause she cared for children she had found on the streets of
Moscow in the 1990s. Her eyes were opened when she had
expected a respected family retirement. Some children she
had found but others turned up on her doorstep brought by
tales of a grandmother who would hug them. Others she had
discovered misdiagnosed in institutions. Soon she had many
kids to feed and house. “Some days we are hungry. Some
days we have too much. Then we can give to the grandfather
in the apartment above or invite pensioners to our tables. It
teaches the children lessons that school can’t.”

She would brazenly ask me for a carefully calculated sum
of money. “You can raise it. Just concentrate on it and think
of my children.” I came back with some money from Aus-
tralia. She’d seen a photo of a stone house far away in the
mountains. She bought it, sight unseen because she trusted
in people and God. It wasn’t a lot of money, but the purchase
had used it all up. It had some sloping farmland included that
would face the winter sun. The kids needed to experience
more than the streets of Moscow.

This shy quiet woman went to see the Moscow army boss.
Yes, the General stood up straight and bravely agreed to giv-
ing her trucks and drivers, gas and food for the week-long
journey. (One of the trucks just carried petrol.) Where ever
the little convoy stopped in holy Russia, people were kind

and shared and took the children and soldiers in for the night.
As she knew they would.

High in the hills the army drivers became worried as the
locals threw stones at them. They reached the address. It was
the one in the photo. But the advertisement of the house had
not said that it had been partially roofless for decades. The
children did not care.

They ran in the long grass. They had sat in trucks for far
too long. They had energy to burn. The little girls took their
clothes off and jumped into the warm waterfall. It was para-
dise. There was fruit to be plucked from trees. (Fruit grows
on trees?)

Up came the angry Imam and the Headman with a crowd
of villagers with sticks to beat them! From the high rocks
behind the ruin there appeared fierce dark bearded men with
foreign semi-automatic weapons.

They all looked at the skinny pale city kids rolling naked
in the high golden grass, and at the frightened Russian sol-
diers who had dropped their guns and raised their hands to
surrender.

The Imam and the Elder shouted orders! People ran down
the street and returned with tools and timber. Within the day
by communal effort a temporary roof was made. The rubbish
was swept away. A goat was killed. A fire was lit. Shashliks!

The village women shyly offered carpets. Ludmila under-
stood the meaning of the gesture.
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The next day at sunup after the Muslim call to prayers the
villagers were digging the field and planting.

At the end of summer the orphans had a good simple
house with straw or horsehair mattresses and chicken-feath-
er pillows. The children were brown and healthy. And had
learned new manners. The little ones kept their clothes on so
as not to offend. And they bowed to the old people without
being told. They said, “Allah be praised,” when gifts came
to the door. Later, at the table, they sang and were thankful
for their neighbors. They now knew that food is the result of
hard work and is also granted by the generosity of the sun,
the rain and the soil.

Again the army trucks came even though there was by
then a bitter regional war. Word had got around as it does in
scattered communities. All arrived home safely to Moscow.
Did I say all? No! A sixteen year old boy stayed to learn to
make furniture and grow winter mountain vegetables. Where
did he live? With the Elder.

Ludmila shyly half asked, half told people her needs.
They responded.

There is an open conspiracy in Russia. We all know that
some train guards will take packages great distances without
payment and hand them on to other guards. In one way or
another big weekly boxes of fresh vegetables from far away
turned up at her home in Moscow.

And the boy? When he was a year older he couldn’t be
found to be registered for conscription.

Ludmila laughed. She said, “The Imam’s daughter is pret-
ty. Who knows? And I have been accepted as an honorary
man, no questions asked. You have to give people the chance
to be good.”

But of course, it depended on her to inspire goodness.

Wendy Paton had started a fund in Australia, The Chil-
dren of Russia, to help when the Soviet Union had fall-
en. Wendy told me to meet Ludmila and give her a gift of
money. We became friends and I was involved in the apart-

ment, and made puppets with the children. I was sometimes
even left in charge while Ludmila had a nap. I felt honored
to be trusted. I believed in Ludmila. I believed in Wendy.
The Sydney committee that she had founded was convened
without me or Wendy being notified. Apparently Ludmila
was uneducated and had no forward financial projections,
and no business plan and so was unaccountable. They’d
read of a respectable Anglican diplomatic wives’ afternoon
tea charity that paid qualified Australian accountants (from
our donations) to inspect the books each month of Licenced
Institutions for Cost-Effective Service Delivery, and to Pe-
riodically Evaluate for Efficiency, both in Stated Skill Ac-
quisition and written Short-Term and Long-Term Aims as
Registered Service Providers.

Ludmila, without being inspected, was not thought wor-
thy of the money Binney Malcolm and I had raised specifi-
cally for her.

So the incoming funds of Moscow’s Price Waterhouse or
some such company might have had a little increase at a time
when Russia’s massive assets were being divided between
foreign experts and the emerging oligarchs.

But perhaps the lives of people exercising power may just
be farts in the winds of Time.

Think of thin exhausted Ludmila Vasilyevna who glowed
with life. She was never too tired to hug a trembling blank-
faced child. She is an enduring part of the continuum of
goodness.

“Children, food will come. Whose favorite is boiled po-
tatoes and 0il? Mine too... There are only a few each, but if
we chew slowly, these are extra tasty.”

“And there came a rider on a black horse who carried
scales and weights, shouting, ‘A measure of wheat for a
shekel, three measures of barley for a shekel, and see that the
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wine and oil is accounted for’.

By David Wansbrough
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co3galia miargpopmMy B IOMOIIb

YUUTEIAM UHOCTPAHHOTO SA3bIKA

Hoyemy yuumens uHOCMpPAHHBIX A3LIKOE HE UM
Jrcenaemulil pe3yivmam ceoell pabomvl Npu MAaKcu-
MAIbHBIX YCUnuax?

VmMeHHO 3TOT BOIpPOC MHOTO JIeT 3ajgaBajia cebe
yunTenbHuIa MockoBcko# mkonbsl Ne 1482 u npumia
K BBIBOZY, YTO OYECHb YaCTO OTCTAIOLIME YYCHUKHU OT-
CTalOT MMEHHO MOTOMY, YTO JICHSTCS YYHUThH CJIOBa U
MOIIPOCTY ATOro He nenatoT. OHU TBITAIOTCS CHHCATh
Ha IMKTaHTaX, y HEKOTOPBIX JaKe IOJy4aeTcsi, HO BOT
CTaOMIIBHON M MOCTOSIHHOM paboThl UMEHHO HaJl yCBO-
CHHMEM CJIOB Y HUX HeT. [la M TUKTaHThI yuuTens Gu3u-
YECKH HE MOT'YT IIPOBOAMTH KaXKIbI YPOK, B Pe3yJbTa-
T€ Y MHOTHX YYCHHUKOB IOSIBIISIIOTCSA TaK Ha3bIBaeMbIC
XBOCTBI, KOTOPBIE CO BPEMEHEM YBEIIMUNBAIOTCSA, H O/~
HaXbl Ha HUX OOpYIIMBAeTCsS HEMMOBEPHOE KOJIHYE-
CTBO HE3HAKOMBIX CJIOB, U3-3a YETr0 OHU, ECTECTBCHHO,
HUYET0 HE MOHMMAIOT U TOJIHOCTBIO TEPSIIOT MHTEpEC
k mpeavetry. Kak pemmts 31y mpodnemy? IlocrosH-
HO KOHTPOJIUPOBATH 3allOMUHAHKUE HEOOIBIINX TPy
CJIOB, U B CJIy4ae HEBbIyYHBAaHHs Ha PAaHHUX CTaIUsIX
MPUHUMATH MEPHI (a HE Yepes mapy JIeT, Korja JorHaTh
pOrpaMMy yKe MPaKTHYeCKH HeBO3MOXKHO). Ho korna
Y KaXKIOTo yuuTesss MUHUMYM 150 yuyeHuKoB, 3TO cTa-
HOBHTCS] BO3MOXKHBIM TOJIBKO C IPUMEHEHUEM HHHOBA-
LUOHHBIX TEXHOJIOTHH.

MHorue yuuresis HaBepHsIKa yxKe MpoOOBaIi HCIIOJIb-
30BaTh T€ WJIM UHBIE IPOrPAMMHBIC CPEICTBA, KOTOPHIC
MPU3BaHbl IPEBPATUTH IPOLIECC 3ayYNBAHUSI CIIOB B UTPY.
Ho, cormacurecs, B KaKI0# U3 HUX YEr0-TO HE XBaTAJIO.
Hagaiite monpobyem pa3o0parbes, Yero ke UMeHHo? Y
LIKOJIBHON 00pa30BaTeIbHON MPOrpaMMBbl €CTh YETKHUE
paMKd, U MHOTHE OHJAaWH-PECYpChl 3TOTO HE YUYHTHI-
BAIOT, IOATOMY YUHUTENIO TpeOyeTcss O4eHb MHOIO CHII
Y BPEMEHU ISl TOTO, YTOOBI A)EKTUBHO BCTpPanUBaTh
WHHOBalMM B y4eOHBIN mpouecc. Bo-Bropbix, MHOTHE
MpOrpaMMHBIE CPEJCTBA IJIATHBIC U YUHUTENsl HEe BCeraa
HMMEIOT BO3MOKHOCTh 32 HUX IUIATUTD, & TeM OoJiee Mpu-
BJICKAaTh K OIUIATE YYEHUKOB M UX POIUTENCH.

VmenHo nist pemieHust BceX 3TUX NMpooOieM Oblia
pa3paborana OecruiatHas miardgopma «Bsnanusy. U
TEHeph YUYHUTEJIIM HHOCTPAHHBIX S3BIKOB JIOCTYIEH
WHCTPYMEHT, KOTODPBIH ITO3BOJHUT IOBBICHTH 3(dek-
TUBHOCTB PalbOTHl Ha ypokax. [lnardopma «B3nanus»
SIBJISIETCS. MAaKCHUMaJIBHO JOCTYITHOW AJISl yYHMTENed ¢
pa3HbBIM YPOBHEM BiaJeHUA MH()OPMALMOHHBIMHU TEX-
HOJIOTHUsMH OJaronaps MOHATHOMY HHTep(eiicy U mpo-
cToMy (pyHKIIMOHAIY.

SHAHUA

4 .
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CwMbica miatGopMel «B3HaHUS) B TOM, YTO Ka)IbIi
YUUTEIb, ONPEACIIUB MPOOEbl B 3HAHUSIX, MOXKET CO-
CTaBHTh 3aJjaHue JJIsi TPYIIIbI, UCTIONB3Ysl HEOOXOIH-
MyI0 M aKTyaJbHYIO IJIsl ypoKa JIeKCHKy. M3ydenue
CJIOB COCTOUT W3 BBIMOJIHEHUS IATH 3aJlaHuil U TMpo-
XOXKJICHUsI UTOTOBOTO TecTa. Pe3ynprar Tecta otoOpa-
JKaeTcs B JMYHOM KaOMHETe YUUTEIIs.

Takum oOpazom, iatrdopma «BaHaHus» obecre-
YMBAaeT MHIMBHIYAIbHBIH MOAXOA K KaXKIOW TpyIe
U JlaeT YHUKAIBHYIO BO3MOXXHOCTH TPUBSI3aTh HAO0OP
CJIOB ISl U3yYEHUS K LIKOJIBHOM MporpaMMe WM Mpo-
rpaMMe JIOTIOJTHUTENbHBIX 3aHATHH.

[IpencraBpre, 4TO GONBIIE BaM HE HYXHO TPaTUTh
Ha YpOKe BpeMs Ha JMKTaHTBI JJIsl IPOBEPKH 3HAHUM
CJIOB, a MPOTrpecc KaKIOro yYeHHKa Bbl MOXKETE KOH-
TPOJIMPOBATH B PEKUME peaslbHOTO BPEMEHHU Ha IIaT-
dhopme «B3Hanus.

JlaBaiite 100aBUM K 3TOM KapTHHE TaKOW MOTHBH-
pYIOIIUIT MOMEHT, KaKk COPEBHOBAHME CPEIU PeasIbHOM
IpYIIBI, a HE CPEAH BUPTYAJIbHBIX YUYAaCTHUKOB 00pa-
30BaTeJIHLHOTO TpoIiecca.

[IpenogaBanue ¢ nomoripto mwardopmel «B3Hanus»
IIPOBEPEHO BO MHOIMX Iukojax Poccuiickoit denepa-
MU, a TaKXKe PENeTUTOpPaMU aHIIIMHCKOTO s3bIKa B
TedeHue nonyrona. I[logpobHee 00 oOpasoBaTesbLHOU
wiatopMe BBl MOXKETE MOYMTATh HA HAIIeM calTe
vznaniya.ru

OOCyIUTh METOMKY M TOHKOCTH Pa0OThl C JaHHOH
1aTGOpPMOIi MOKHO B HAIIMX TPYMIAX B COLUAIBHBIX
cersix: www.facebook.com/Vznaniya, www.vk.com/
Vznaniya 1 1o 2JIeKTpoHHO# noure: info@vznaniya.ru

C Hamu 3¢p(heKTUBHO YUUTH U JIETKO YUUTHCs!



AN UNLUCKY DAY

CHARACTERS:

Narrator Kate, their daughter

Lucy Grandmother, Lucy’s mother
Mike, her husband Thief

Alex, their son

Setting: A big living room with a window in the background
and four doors from both sides. On the front stage there is a
table with a chair. On one side of the stage there is a little table
with a lamp on it. The light is on. There is a chair by this table.

The Narrator enters and introduces the members of the fam-
ily, who go towards their rooms and disappear behind their
doors.

Narrator: This is one of the ordinary families in New York:
Mike, the father — he’s a great football fan (Mike doesn t
pay any attention to the Narrator, passing by), Lucy, the
mother — she’s passionate about television soap operas
(they kiss each other as close friends), and their children
Alex and Kate (children are looking at their mobiles,
passing by). Alex, Kate! Hello! Oh, you see, they are al-
ways playing computer games whenever and wherever
you meet them. And there is their Granny, an old woman
(they bow to each other very politely). 1 can tell you a
secret — she is rich, has got a lot of treasures and she is
keen on reading detective stories.

They were a good family some time ago, but due to
their addiction to sports, TV serials and computer
games they have begun to forget what each of them
looks like. Now I’m not sure that they can even recog-
nize each other!

Oh! Somebody is climbing through the window!
(Crying in fear) It’s a thief! It’s better to go away!
(The Narrator goes off.)

The Thief gets in through the window and opens the doors by
turns. He moves very carefully.

Thief: The windows of this flat are dark and I think there is
nobody here. (Opens Lucys door, the sounds of TV
soap opera can be heard.) Oh no! There is a woman!

Thief (opens Mike's door, the sounds of football match are
heard): A man!

Then he opens the children’s door and the sounds of com-
puter games are heard.

Thief: Two children. But everybody is very busy! (Opening
the last door.) An old woman, but she is sleeping with

a detective story in her hand.

Enters her room and goes out very quickly with some spar-
kling beads, brooches, and necklaces.

Thief: I’'m lucky! Just look at this! Very expensive jewels!
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The sound of explosion is heard, the light turns off. The Thief
gets under the table in fear. Lucy runs into the living room.

Lucy: Mike! What are you doing under the table? Our
switches aren’t there. Are you crazy? Help me to turn
on the light! It’s a very important moment in my film!
Imagine, Mary wants to kill herself and her lover, Jor-
dan, he isn’t there and...

Thief: Who are you?

Lucy (surprised): 1... I'm your wife, Lucy. What has hap-
pened to you? Are you ill? You are going mad with
all these sport programs! Football, football, only foot-
ball in your head! You have forgotten your wife, the
mother of your children!

Thief (getting out from under the table): Oh no, my dear! It
was dark under the table! Now I’ll go to our neigh-
bors and find out what has happened.

Mike enters with a mobile in his hand.

Mike: I’ve just spoken to my brother. He said it is the black-
out. Blackout! And so I won’t be able to see the end
of this fantastic football match!

Thief (irritably): Lucy! Who is this man? What is he doing
in my flat?

Mike (indignantly): My flat?! What is he saying? My flat?!
Lucy!

Thief: My dear wife, I think I should go for the police.

The Thief goes towards the door but Mike stops him and does
not let him go away. At that time Lucy is trying to understand
who is her husband, examining them very attentively.

Lucy (confusedly): Oh dear! I can’t say which of you is my
husband! Recently I’ve seen him only from his back
while sitting in front of the TV. No idea! They are
so alike! Oh! Children! They’ll help me! Kate, Alex
come here!

Children enter the room discontentedly.

Kate: Mummy! We know about the blackout, but our com-
puters are still working!

Alex: Let’s continue playing our games, oh no, do our home-
work, I want to say!

Lucy: Go to your father, your father, and ask him, ask him,
er, what he wants to have for supper.

Alex: You can’t ask him yourself?!

Lucy (angrily): No! Go! Do as you were told!

Kate (f0 Alex): It’s strange of course, but I don’t know who
of these two men our father is.

Alex: Neither do I. I haven’t seen him for so long!

Kate: What shall we do? Mummy is watching us!

Alex: I’ve got an idea! Look!

Alex goes to the front of the stage and stretches out his hand.
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Alex: Dad! I need some money!

Thief: Money?

Mike: Money?

Alex: Yes, money. Give me please.

Thief: Of course, my dear son! How much?

Alex: $25..

Thief (gives him some bills): Here you are, my dear Alex.

Mike (pulls out of his pocket several bills): 1... 1 can give
you too. There are $5 and $20.

Alex: WOW! But... (Looks at the men with surprise.)

Kate (comes up to Alex, looking at the men): Give me $10
for tomorrow.

Thief: Of course, Kate, here you are. (Gives her some money.)

Mike (trying to find $10): And I also can give you... but
what for?

Lucy: Really! What for? You have free meal in your school!

Kate: My school hasn’t provided any free meals since the
beginning of the last school year, don’t you know?

Lucy: I’ve heard something about that. It was when the 258"
series was going on.

Mike: Always your soap operas! And why do you, Alex,
need $25?

Alex: Because I study at college and eat at McDonald’s.

Mike & Lucy (exclaiming together): Why at college?

Kate: He had bad marks on Maths, Russian, English and
Physics, so the headmaster advised him to leave our
school and go to college.

Lucy (indignantly): 1t’s outrageous! The headmaster had to
tell us, the parents!

Alex: Yes, she asked you to come 6-7 times in May, but you
were always busy.

Mike: In May? Of course I couldn’t come. There were very
important football matches before the World Cup.

Lucy: I remember! In May Mary found out that her child
is her own step sister. It was so strange... [ wanted
to know everything about that and couldn’t miss the
series.

During their conversation the Thief'is trying to escape.

Thief: Poor children! But it isn’t my problem. I have to go
away and quickly!

When he is near the door, the Grandmother enters and stops
him.

Grandmother (shouting): Stop! Look here! My jewels have
just been stolen! Nobody will leave the flat! Call the
police!

Kate: Alex! I’'m afraid. One of these two men is a thief!

Lucy (o Grandmother): My God! Why can’t I remember my
husband? Granny! Who is the thief in your opinion?

Grandmother (sarcastically): 1t’s a question for you, my
dear! It’s very easy! He isn’t your husband. Because
Mike is a bad husband, bad father, as I’ve always told
you, but he isn’t a thief, surely!

Mike: I’'m your husband, Lucy! Look at him. He doesn’t
like football.

Thief: No, Lucy! I like football but I love you more. I’ve just
been promoted and got a pay rise. Now I could buy
you a fur coat.

Lucy (sweetly): A fur coat. Oh my dear! (Coming closer to
the Thief.)

Mike: Don’t come up to my wife!

Thief: You aren’t Mike! You are a thief!

Mike: You are a thief yourself!

They begin fighting, Alex and Kate are trying to stop them,
Grandmother is staying on the chair and hitting the men with
her stick, Lucy in desperation sits down on the chair by the
little table.

Kate: Don’t touch my Daddy!

Alex: Don’t beat him! Let him go!

Grandmother: Give me back my jewels! Give back my
jewels!

Lucy: Give me some water! Water! Water!

The Thief falls, Mike picks up the chair, wanting to hit the
Thief with it but at that moment the light switches on, the
lamp lights up and the sounds of the soap opera and football
match are heard.

Lucy (jumping up, crying): The light is on!

Mike (carefully puts down the chair and rushes over to his
room, shouting): The blackout is over! My match!
Have they scored any goals?

Lucy (runs to her room, crying): Mary? Has she killed her-
self or not?

Kate (to Lucy): Mummy?

Alex (fo Mike): Daddy? (fo Kate) Let’s go, Kate.

Children look at their parents disappointed, but they can't
stop them and slowly go to their room.

Thief (rises heavily): 1 thought he would kill me. But, thank
God, everything is ok! And now I’'m going to leave
this strange house.

The Thief goes to the door but the Grandmother is waiting
for him there with a pistol.

Kate (looking at the Grandmother): Stop! Look at Granny!
It’s cooler than any computer game!

Grandmother: Return my jewels! And I'll let you go! Or...

Thief: Don’t fire! I can go out through the window.

Alex (blocks the Thiefs way to the window): No, you cannot!

Thief: Ah! Take your jewels! (Puts the jewels on the table
and goes out.)

Kate (running to Granny): Granny! You are fantastic!

At this moment Lucy and Mike enter.
Lucy: Children! Granny! We are with you!
Alex: You are welcome, Daddy!

Mike: We are a family, aren’t we?

By Nataliya Berezina, School No. 554, Moscow



ICCE — KAIOY K YCIIEXY

MummH Anapeit BaneHTHHOBHY, 3aMeCTUTENb AUPEKTOPa MO HAyYHO-IKCIEPUMEHTAIBHON U
aHaIMTHYecKol paboTe MHOTONpodmIbHON rumMHa3un Ne 12 ropoaa TBepu, yuauTenb aHTIIMHCKOTO
sI3bIKA BBICIIEH KaTeTOPHH, 3aCITy)KeHHBIN yanTenb PO, moyeTHpIit pabOTHHK 0011Iero o0pazoBaHus |
Poccuiickoit denepannu, TpKIB MOOETUTENh KOHKYpCa JydInuxX yuuteneil Poccun B pamkax
MIPUOPUTETHOTO HAIIMOHAILHOTO TIpoekTa “O0pa3oBaHue”, KOHCYIBTAHT-IKCIEPT Kadeapbl TCOPHU
sI3blKa U IepeBoJia TBEPCKOTO rocyapCTBEHHOIO YHUBEPCUTETA, HMPEACENATeNb MPEAMETHON
perunonanbHol komuccuu EI'D u OI'D mo aHmmickoMy SI3bIKY, CEpTUQHUIMPOBAHHBINA BETyIIUI
akcriepT EI'D mo anmmuiickoMy s3bIky (pasgensl “IluceMo” u “lI'oBopenme”), WieH 3KCIepTHOTO

COBCTa BCCpOCCHﬁCKHX OoJIMMITad IIKOJIbHUKOB.
mishin_andrew(@mail.ru

EI'D no anmmiickomy s3biky ¢ 2016 roma Bxodaer 2
YacTH: MUCbMEHHYIO (pa3neinsl “Aynuposanue”, “Urenue”,
“I'pammaruka u nekcuka” u “Tlucemo™) u yctHyro (pasmen
“T'oBopenue”™).

s nuddepeHnmau UCBITYeMbIX TI0 YPOBHSM BIIafe-
HUS aHDJIMHACKUM SI3BIKOM B TIpefesiaX, chopMyITHpOBaHHBIX
B (enepanpHoM KommoHeHTe [ocynapcTBeHHOro 00pa3zo-
BaTEJILHOTO CTaHAapTa MO MHOCTPAHHBIM SI3bIKaM, BO BCE
pa3iensl dK3aMEHAIMOHHOW Pa0OThl HApsAy C 3aJaHUSMH
0a30BOr0 YpOBHS BKJIFOYAIOTCS 3aJIaHUs MOBBIIICHHOTO U
BBICOKOTO YPOBHEH CIOKHOCTH.

VYenemnHoe BeITIoHEHHE 3a1aHus 40 (HamucaHue COYnHe-
HUs 00beMoM 200-250 ci1oB 10 3a1aHHON TeMe W MPEeIo-
JKEHHOMY IJIaHy) SIBJISIETCS SIPKUM I1OKa3aTesieM IMOJIrOTOB-
JICHHOCTH BBITTYCKHUKA, KOTOPBI MOXKET HaOpaTh OaJuibl Ha
EI'D B nuamazone 85-100. /laHHBIE BBIMYCKHUKH XOPOIIO
MOHUMAIOT 3ByYalllUe U MHUCbMEHHbIE TEKCThI, COepIKAIlUe
JIOCTaTOYHO CJIOXKHYIO apryMEHTAIMI0 U BhIpAXKarollue aB-
TOPCKYI0 NMo3uluo0. OHM yMEIOT MHCaTh TEKCTHI C IEeMEH-
TaMH 3CCE, Y HUX JIOCTATOUYHO IIMPOKUIA CIOBAapHBIN 3amac u
YBEpPEHHOE BIIAJICHHNE OCHOBHBIMHM I'paMMaTHUYECKHUMH KOH-
CTPYKLHUSAMH.

ITonroroBka K BeIMoNHEeHUIO 3a1aHust 40 — 3TO cepbe3HbIi
U JOJTOCPOUYHBIA MPOEKT, KOTOPBIA MOXKET 3aHUMATh Tol, a
TO U JIBa ©KCHEICIIEHON U KPOTIOTIMBON paOOTHI.

Jluis1 yenenmHoro HanucaHus 3cce (COUMHEHUsI) Mmpea-

M0JIATAETCS, YTO BHIMYCKHUK YMEeT:

e co3/1aBaTh COOCTBEHHOE Pa3BEPHYTOC BHICKAa3bIBAaHHE B
COOTBETCTBUM C KOMMYHHKATUBHOM 3ajadcii U B 3aJaH-
HOM 00BeMe (200-250 cioB);

® Co00mAaTh TOYHYIO, TMOJHYK U Pa3BEepHYTYIO0 HH(pOpMa-
LIMIO B pa3pe3e MMEHHO MPENJIOKEHHON TeMbl TUChMEH-
HOTO BBICKa3bIBAHUS;

® BEIpa)XaTh COOCTBEHHOE MHEHHUE M YETKO €r0 apryMEHTH-
poBaTh;

JIeNIaTh BBIBOJIBI, TOATBEPIKIasi CBOKO TOUKY 3PCHUS;
MOCJIeI0BaTeIbHO U JOTMYECKH MPaBUIBLHO CTPOUTH CO-
YUHEHHE-PacCyKICHHUE;

® JCIOJIb30BATh COOTBETCTBYIOLINE CPEICTBA JOTHMUECKOM
CBSI3H;

® JICKCHMYCCKH, TpaMMaTHYeCKH U opdorpaduyuecku mpa-
BUJIBHO O(OPMIISITH COOCTBCHHBIN TEKCT;
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® CTHJIMCTHYECKH MPABUIBLHO 0(OPMIISATH TEKCT (B AaHHOM

CIIydae B COOTBETCTBUH C MTOCTABICHHOW KOMMYHUKATHB-

HOM 3a/1aueli BEIOUpaeTCsl HEUTPaTbHBIN CTHIIB).

B kauecTBe mpumepa naBaiiTeé pacCMOTPUM YCIIELIHOE
BEITIONTHEHHE 3aaHns 40 OMHUM U3 BBIITYCKHUKOB TPOIILITBIX
JeT.

Jlis Haganma BHUMATEIbHO O3HAKOMHMCS C TPEIOKCH-
HBIM 3aJJaHHEM.

3AJIAHHUE 40
Comment on one of the following statements.
40.1. The school uniform is useless.
40.2. It is right to read about historic places before
sightseeing.
What is your opinion? Do you agree with this statement?
Write 200-250 words.
Use the following plan:
e make an introduction (state the problem paraphrasing the
given statement);
e express your personal opinion and give 2-3 reasons for
your opinion;
e express an opposing opinion and give 1-2 reasons for this
opposing opinion;
e explain why you do not agree with the opposing opinion;
e make a conclusion restating your position.

YTOYHHUM, UTO HAM NPEJICTOUT CAEJIATD:

e ¢ 2019 roma BaM IMPEACTONUT OCYIIECTBUTH BHIOOP OAHOI
M3 ABYX TeM COYMHeHuii B 3aganun 40. Baxxao npoyn-
TaTh 00€ TEMBI, TOCTAPATHCS ONMPENCTUTHCS 32 HECKOIBKO
MUHYT, KaKkas U3 TeM BaM OJrKe, MOHATHEE; 110 KaKoil 13
JIBYX TeM y Bac HaOmpaeTcsi Oomiblie apryMeHTOB U KOH-
TPapryMeHTOB (MOXXHO TOPa0OTaTh C YEPHOBUKOM, HO
BAYKHO He 3arsruBarh MpoIecc BbIOOpa — TOMHUM, YTO
y Hac B cpeHeM ecTh 60 MUHYT HA BBINOJIHEHUE 3TOr0
CJI0KHOTO 3aJaHus YpoBHS B2)

® Hamucarh NMCbMEHHOE BhICKa3biBaHue “Moe MHeHue”
B COOTBETCTBUM ¢ KOMMYHMKAaTHBHOM 3aJadeil, IOCTaB-
JIEeHHOH B 3aganuu, o0bemoMm 200-250 cioB. B gannoM
ClIydae y BBITyCKHHKA (MBI OCTAHOBHIIM CBOHM BBIOOP Ha
40.2.) 3ampamuvBalOT €ro MHEHHE O TOM, cjiedyem Jiu
(npasunvno n1u 3mo) wumamy 00 UCMOPUYECKUX Me-
cmax npercoe, uem ROCeuams Ux,
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® BBICKA3aTh CBOE MHEHWE W MHEHHE OIIMOHEHTAa IMOJHO,
TOYHO, PAa3BEPHYTO ¥ MPUBECTH aPTyMEHThI U KOHTpap-
TYMEHTBI, JI0Ka3aTelIbCTBA, IPUMEPHI;
CIieNaTh BBIBOJ B KOHIIE COUMHEHNS,
MOCJIEIOBATENILHO U JIOTHYECKH TPABUIIBHO CTPOUTH CBOE
BBICKa3bIBaHHE “Moe MHeHne”;

® UCIMOJb30BaTh COOTBETCTBYIOIINE CPEACTBA JIOTHUECKOM
CBSI3M,

® yrnoTpeOuTh A3bIKOBBIE CPeACTBA OOPMIICHUSI TUCHMEH-
HOTO BBICKa3bIBAHHSI TOUHO U TIPABHUIIBHO.

B naHHOM 3amaHUM 3KCHEPThI TAKXKE BCErna CUMTAIOT
KOJITYECTBO CIIOB. DKCIEPT MPOBEPsieT padoTy, eciau 00b-
eM BblnofiHeHHOro 3ananus 40 He menee 180 cnos. Bes
pabora menee 180 cioB (179 cio, HapuMep) aBTOMATH-
4eCcKU olleHnBaeTcs B ) 6aynioB.

Ecim 06bpem mpeBbitaeT 275 ¢I0B, TO IKCHEPT IPOBE-
psietr TOJIBKO 250 cnos.

BAJKHO: Bceraa, 3akoHYUB padOTY, HCOOXOIMMO O~
CYNTATh KOJIMYCCTBO CIIOB B HAIIUCAHHOM TEKCTE!

PACCMOTPUM OJUH U3 BO3MOXKHbBIX OTBE-
TOB YHAHIET'OCS HA 3AJJAHUE 40:

1. Mbl BHUMATEIbHO MPOYUTAIH 3a/laHue U MPeJI0KEH-
HBI M1aH. DTO MOXKET 3aHATH |—2 MHHYTBI, HO 3TO Ba)XKHO
celaTh, TaK Kak MpaBUJIbHOE IOHUMaHUE 3a/1aHusl — 3TO 3a-
JIOT €r0 YCIHEIIHOTO BBITOJIHEHUSI.

2. Ham npencrout pabora B Teuenue 15-20 MUHYT ¢ uep-
HOBHKOM. BaxkHo npu paboTe Ha JaHHOM ATaIe He MBITAThCS
IUCaTh BEChb TEKCT COYMHEHHs B 4YepHOBUKE. B uepHOBUK
MBI 3aIUIIeM KTIoueBble (ppa3bl — HAOPOCKH HAIINX HJIEH 110
JlaHHOH Teme. B Hamewm citydae mosiBisiercst Takast TaOiuma:

AprymeHTsl 3a 10, 4T0 | AprymenTbl [KonTpapry-
YUTATH Nepe] nmoceme- | NPoTUB (He|MeHT(bI) AJaHA
HHEM Ba:KHO cjenyeT 4u-|4-ro ag3aua co-
TaTh) YUHEHUS
explain why you
don't agree with
the opposing
opinion

« it helps people better|e it is tour|e guides are un-
understand what they see; | guides’ work [able to tell us all
¢ itis much more interest- | to tell them|the interesting
ing to see historic places | everything.  [information.
when you learn about
them in advance.

Hamm Habpocku B Tabmuile MOKAa3bIBAIOT, YTO apTyMeH-
TOB B TIOJIB3Y UMeEHUA neped noceujeHuem UcmopuiecKux
Mecm 6onvuie, 3T0 U MOXKET MOCITYXKUTh OCHOBOW IS Ha-
IIIeTO MHEHUS C apryMEHTAIHeH (..., TOToMy 4To,... Hampu-
Mep,...) BO BTOpoM ab3arie.

Torma ocHOBOI TpeTbero ab3ara, B KOTOPOM MBI JTOJIXKHBI
YEeTKO M SICHO BBICKa3aTh U 00OCHOBAThH APYryio (MPOTHUBO-
MIOJIOXKHYI0) TOUKY 3pEHUsI, Oy/IET SBISATHCS BTOPasi KOJIOHKA
Haliei TabauIbI.

HOCHCHHH}I, TPEThA KOJIOHKa Ta6J'II/II_lbI IIOMOXKET HaAM 4€T-
KO c(OpPMYIMpPOBAaTh CBOE HECOIVIACHE C TPEThbUM ab3alem
(MHeHUe APYTHX JTI0ACH) B IPEUIOKEHHOM IJIaHE K 3aJaHUI0
40.

B uyepHOBHKE peKOMEHyEeTCsl TAaK)Ke OTPEHUPOBATHLCS 6
nepegpazuposanuu memsl 0aHHO20 COHUHEHUS, B TIONO0OpE
CHMHOHMMOB 1 aHTOHHMMOB K OCHOBHBIM CJIOBaM I10 NpE€AJI0-
JKCHHOU TeMe.

B namem ciydyae Mbl JOJDKHBI YWTH OT IOJIHOIO MJIH
YacTHYHOTO MOBTOPAa TeMbl B IiepBoM abzane (oOparure
BHUMaHue: ¢ 2019 roxa B mane k 3ananuto 40 MOSBUIOCH
yrouHenue — state the problem paraphrasing the given
statement). [Togymaem, kak Mbl cMOkeM C(HOPMYIHUPOBATH
NpOOJIEMHOCTh U JIMCKYCCHOHHOCTB HAIlleH TeMbl O BayKHO-
CTHU YTCHUA 06 HUCTOPUYCCKUX MECTaxX MEPE UX nNoCCUICHN-
eM, He 3a0bIBas po nepudpas.

It is right to read about historic places before
sightseeing.

to read about — cxoXue 110 CMBICITy CJI0Ba (3TO HE Bcerna
npsiMble CHHOHUMBI): learn new information, find out, surf/
browse the Net, etc.

historic_places — cunonumsl: historical sites, historic
sights, etc.

before sightseeing — in advance, beforehand, etc.

EIJ.[C pa3 XOTUM OTMECTUTHb, YTO Ha CTaJUN MOATOTOBKHU
K HallMCaHHMIO COYMHEHHMs (paboTa ¢ YSPHOBUKOM) GAMHCHO
yemko onpedenumucs, nodoeprcugaeme au 6vl UAU OM-
eepzaeme OAHHOE NPEONOHCCHHOE YIEeEPICOeHUe.

BHuMarenbHO MpocMoTpHTe TadJIHILy, CBEPHTECH C TIpe/l-
JIOKCHHBIM TUTaHOM. BTopoii a03arr 3ananus 40 npearnoa-
TacT, 4TO BBl MPUBCACTC HEC OJUH, a ABA-TPU aprymMeHTa B
3aIUTY CBOEH TOUKM 3peHus. MOXHO clenarb IpeBapu-
TEJIbHBIN BBIBO/I, UTO 60.]'1])1]_[06 KOJIMYCCTBO BalllUX JJOBOJOB
B Ta6ny1ue 1 €CThb Ballla TOYKa 3pCHUA. Ecnu BBl HE MOXeTE C
OTHUM CONNIACUTHCS, TO BAXKHO NPOLYyMAaTh €Ie apryMEHTHI B
3alIMTY Ballleif TOYKH 3pEHHS, TaK KaK CTPOTO [0 KPUTEPUIM
MPOBEPKU JAHHOI'O 3aJlaHus BbI IMOJYYaCTC MaKCHMaJIbHBIA
0aJut 3a peleHre KOMMYHUKATHBHOM 3a/1auu, eCIu:

e B nepBoM ad3aime 4eTKO CPOPMYIUPOBAHBI JBE MPOTHU-
BOIIOJIO’KHBIE TOYKHM 3PEHHUSI M OCYILIECTBJIEH nepudpas
NpeUIOKEHHOH TeMbl courHeHus (state the problem
paraphrasing the given statement);

e BO BTOPOM af3alle U3JI0XKEHa Ballla TOYKa 3peHus ¢ yoe-
JAUTCJIIbHBIMU U ACHBIMU JIBYMSA-TPEMS apryMEHTaMU;

® B TpeTheM ad3alle eCTh IPOTUBOIIOIOKHOE BallIEMy MHe-
HUIO CYXJCHUE NPYTUX HIOI[eﬁ C YCTKUMU U SICHBIMU J10-
Ka3aTeJIbCTBaMU 3TOro MHeHus (1-2 aprymenTa);

® B YeTBEPTOM ab3alle IIPHCYTCTBYET HECOIIACHE C BBICKA-
3aHHOH B TpeTheM ab3alle TOUKOH 3peHHs OIIOHEHTa U
eCTb ee OIpoBepkeHne. Bai Te3uc 00s13aTenbHO J0IDKeH
COZIEpXKATh OTKPHITOE BEKIIMBOE HECOITIACHE.



® B 3aKJIOYEHHMM BbI SICHO IOATBEPIKIAETE CBOIO TOUKY
3peHus, T.e. eme pa3 0OOOIICHHO BBICKAa3bIBacTEe CBOE
MHEHHE B 3aIUTy WIN NPOTHUB NPEIOKSHHOTO yTBEPIK-
neuns B 3amannu 40.

® BBl OMHUTE NPO CTHJIb NPH HAIMCAHWH COYMHEHHS —
HeHTpaJbHBINA cTHIB, 00beM 200-250 cioB.

3. Hama paborta ¢ yepHOBUKOM 3aHsIa 15-20 BaskHBIX
MuHYT. 40—60 MUHYT MBI OTBEJIEM Ha ITOMIATOBOE (B COOT-
BETCTBHH C TPEIIOKCHHBIM TJIAHOM ) BHITIOTHEHHUE 3a1aHUS
B Omanke oTBeTOB Ne 2, T. €. HAYMHAEM PabOTaTh C YHUCTO-
BukoM. [TomHHTE, 9TO TPOBEPSAETCSI UMEHHO OTaHK OTBETOB
Ne 2, HUKakne 3amUcH B YEPHOBUKE HKCIIEPTAMHU HE pac-
cMartpuBatoTcs U He oueHuBarorcd. BAYJKHO: npu Hanu-
CaHWM B YMCTOBMKE, €CIIM MBI JIeIaéM OIINOKY, TO TPOCTO
aKKypaTHO 3a4epKMBACM M ITHUILIEM ITPaBUIBHBIN OTBET (Ba-
pHaHT) CBEPXY.

Jasaitme ¢ coomeemcmeuu ¢ n1aHOM U BPEOTIONHCEHHOTL
memMoil nOnbIMAEMcs CKOHCIPYUpOGams NOAHbLL RUCH-
MEHHbLIL Omeem.

BaxxHO MOMHHTE PO 00BEM, CIIOBA-CBSA3KH, KOTOPBIE ITPH-
JaAyT LEJOCTHOCTh TEKCTY, CIEAUTh 32 CBOEH MUCbMEHHON
peusio (oOpamiaeM BHUMaHHE Ha pa3sHOOOpasmWe CTPYKTYD,
IPaMOTHOCTh M3JIOKEHMS, M30€TaHne MOBTOPOB, MPABUIIb-
HOE HaIMCaHKE CJIOB, PACCTAHOBKY 3HAKOB TIPETIMHAHUS).

e make an introduction (state the problem paraphrasing
the given statement)

These days more and more people are going on sightseeing
tours. Some people find it necessary to read about historical
sites they are going to visit in advance while others think
they will learn everything they need on the spot.

e express your personal opinion and give 2-3 reasons for
your opinion

Personally, I think it is a good idea to read about
historic sights before seeing them. First of all, it helps
people better understand what they see. For example, some
objects may be too complicated for understanding or can be
in a very poor condition to recognise their historical value
without some additional information. Moreover, it is much
more interesting to see historic places when you learn about
them in advance. Only in this way can you truly enjoy what
you see and pay attention to some details as you know all the
general information.

e express an opposing opinion and give 1-2 reasons for
this opposing opinion

However, some people claim it is a waste of time to surf
the net in search of some information about historical sites
beforehand. They say it is tour guides’ work to tell them
everything about these places.
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o explain why you do not agree with the opposing opinion

Nevertheless, I still stand my ground. Of course, there
is a grain of truth in my opponents’ point of view but tour
guides are unable to tell us all the interesting information
due to the lack of time. Also, some noise can prevent us from
hearing clearly.

o make a conclusion restating your position

All in all, T firmly believe people should read about
historic places they are going to visit in advance. It will help
them enjoy their trip to the fullest.

4. 3aKOHYHMB BBHITOJTHEHNE paOOTHI Ha YACTOBUKE, B ONaH-
ke oTBeToB Ne 2, emie pa3 oOpalmaeM BHUMaHHE Ha CBSI3-
HOCTb W YOCIHMTEIBHOCTD BBICKA3bIBAHUI, JIEKCHYCCKYIO
COYETaeMOCTh, TPaMMaTHIECKYI0 B oporpaduaecKyro rpa-
MOTHOCTb.

5. OGs3arenpHO IepeunThIBaeM pabOTHI U MIEPECUUTHIBA-
€M KOJIMYECTBO CJIOB.

Tenepr aaBaiiTe oueHUM Hamy paldoTy B COOTBeT-
CTBHH C NMpPeIJI0:KeHHBIMU KPUTEPUSIMHU.

These days more and more people are going on
sightseeing tours. Some people find it necessary to read
about historical sites they are going to visit in advance
while others think they will learn everything they need
on the spot.

Personally, I think it is a good idea to read about his-
toric sights before seeing them. First of all, it helps peo-
ple better understand what they see. For example, some
objects may be too complicated for understanding or
can be in very poor conditions to recognise their histori-
cal value without some additional information. More-
over, it is much more interesting to see historic places
when you learn about them in advance. Only in this way
can you truly enjoy what you see and pay attention to
some details as you know all the general information.

However, some people claim it is a waste of time to
surf the net in search of some information about histori-
cal sites beforehand. They say it is tour guides’ work to
tell them everything about these places.

Nevertheless, I still stand my ground. Of course,
there is a grain of truth in my opponents’ point of view
but tour guides are unable to tell us all the interesting
information due to the lack of time. Also, some noise
can prevent us from hearing clearly.

All in all, T firmly believe people should read about
historic places they are going to visit in advance. It will
help them enjoy their trip to the fullest.
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1. KomudecTBo ciioB B naHHOI padote — 247. [lanHyto pabo-
Ty 9KCIIEPT MIPOBEPUT MOJTHOCTHIO.

2. BaxueitiiuM u3 Bcex acnekto sBisercs PEHIEHUE
KOMMYHUKATUBHOM 3ATAUM.

Kputepuu BbIensoT 6 acneKkToB:

e Acnekt 1. Berymienne — mocraHoBka mpoOiemsl, Iie-
pudpas TeMsl (B 1aHHOI paboTe aBTOp HE MOBTOPSIET 3a-
JlaHue B nepBoM ab3are. OH u3jaraer JBe TOYKH 3PECHUSL:
3a u npomue npedeapumesibHO20 YMmeHus 00 ucmopu-
YeCKUX Mecmax).

e AcnekTt 2. MHenue aBropa ¢ 2-3 aprymeHTamu (B pado-
TE BO BTOpPOM a03alrie MPUBOMSATCS JBa PAa3BEPHYTHIX ap-
ryMeHTa. ABTOp TOYHO M SICHO (IKCIUIMIIMTHO) W3J1araeT
CBOIO TOUKY 3PEHUS U IPUBOJUT J[BA apryMEHTa B 3alllU-
Ty.

e Acmnekr 3. [IpotuBononoxHas Touka 3peHus ¢ 1-2 apry-
MEHTaMH. ABTOp B paboTe MPUBOANT MOJIHBIA U TOYHBIN
apryMeHT — MHEHHE ApYTuX Jironeit B 3 ab3arie.

e Acmnekt 4. OOBsICHCHUS, TTIOYEMY aBTOP HE COTIIACCH C
MIPOTUBOIIOIIOKHOM TOYKON 3peHHs (KOHTPApryMEHTHI).
B nanHoif pabGore B yeTBepTOM ab3ale ecTh YCTKUH
OTBET O HECOMIACUM aBTOPA C MPOTHUBOMOJIOKHOMN TOU-
KO# 3peHHMs, KOoTopas ObljIa N3JI0KEHA BBIIIE B TPETHEM
a63ane. BAJKHO: B ueTBepTOoM ad3ame BbI J0JKHBI
NPUBECTH CBOM apryMeHThI HMEHHO Balllero Heco-
1acHsl ¢ TOYKOH 3peHHsl, U3JI0)KEHHOH B TpeThbeM
a03ane.

e AcnmekT 5. 3aKkiro4eHUE C IMOATBEPXKICHHEM MO3ULUU
aBTOpa. ABTOp YETKO M3JlaraeT B HOCieAHeM alzare
MMEHHO CBOIO TOUKY 3pPEHHs, KOTOPYIO OH Pa3BEpHYTO
MIPe/ICTaBUI BO BTOPOM M yeTBepToM abzarax. BAJKHO:
B 3aKJIIOYEHHE TTOMHUTE, YTO HEOOXOAMMO YETKO M SICHO
MIPE/ICTaBUTh eIle pa3 (APYTHMMH CIOBaMM) CBOIO TOYKY
3peHusl, ClIeAysl IPEUIOKEHHOMY IIJIaHy B KOHIIE 3aJaHUs
40.

e AcnekT 6. CtiiieBoe opopMiIeHHE BEIOPAHO IIPABUIIBHO:
co0iroaeTcs HeUTPAIbHBIN CTHIIb.

BBIBO/I: 3a pemenne KOMMYHUKATUBHOM 3A-
JAYUN nannas padora moaydaer 3 6a/ia u3 3 BO3MOK-
HBIX.

[Ipn npoBepke JaHHOH PabOTHI BaXXKHO TaKkXke OOpaTHTh
BHUMaHHe enle Ha ueTbIpe cepbe3Hbix KPUTEPUA: OPTA-
HU3ANUA TEKCTA, JIEKCUKA, TPAMMATUKA, OP-
OOT'PAOUA u ITYHKTVYALIUA.

UroOBI HOIYyYNTh MaKCUMAaJIbHBIE OAJUIBI 11O JJAHHBIM KPH-
TEpUsIM, BBl JJOJDKHBI OOpaTUTh BHHMaHUE Ha CIIEIYIOIINE
aCIIeKTHI U TPeOOBAHMS:

OPTAHU3AILIUS TEKCTA — B03MO:KHO HOJIy4YeHUe
3 MakcuMAJbHBIX 02JJI0B, €cJiM B padoTe co0II01a0TCS
cIeqyIolue aceKThI:

1. JlormyHoOCTh (2BTOp B IAHHOW pabOTE YETKO M MOCe-
JIOBaTEIbHO B COOTBETCTBUM C MPEUIOKEHHBIM K 3aJaHUIO

IUTAHOM M3JIaraeT CBOM apryMEHTBI U KOHTPApTyMEHTHI, Je-
JIae€T TPaMOTHOE BCTYIUIEHUE-poliieMy, B TpeThbeM ab3arie
YETKO MOKa3bIBAET MPOTHBOIOIMKHYIO TOUKY 3pEHUsI, Jeia-
eT BBIBOJ restating his/her opinion).

2. lejienne Ha ad3ainpbl (B pabote 5 ab3ares).

3. Hcnosib30BaHMe CpeacTB JIOTHYECKOi CBS3M (B pa-
00Te MHOT'O CPEJICTB JIOTUYECKOH CBSI3N — KaK B HA4aje Kak-
Joro ab3aria, Tak ¥ BHyTpH a03ania; yrnoTpeOssIFoTes B pedn
TPaMOTHO).

3a nanny padory mo kputepuro OPTAHU3A-
U TEKCTA M0:XHO MOCTAaBUTh 3 MAKCHMAJbHBIX
0aJjia, Tak KakK B Heil MPHCYTCTBYIOT BCe TPH He0O0-
XOAHMBIX aCHEeKTa: JOTHYHOCTh, JeJieHHe Ha a03anbl
H TPaMOTHOE MCI0JIb30BAHHE CPEJCTB JOTHYECKOii
CBSI3M.

JIEKCUKA, TPAMMATHUKA, OP®OI'PAOUSA nun
IMYHKTYAIIUS onenuBawTcsi Mo oTaeJbHOCTH (1Mo 3
0aJu1a 3a JJeKCUKY U TpaMMaTuKy u 2 6aJjiia 3a opdorpa-
(M0 M NyHKTyanuIo).

OBPATUTE BHUMAHUE na:

1. IlpaBmibHOE ymOTpebIeHHE PACTPOCTPAHEHHBIX
JIEKCUKO-TPaMMAaTHYECKUX coueTaHuul (e.g. high hopes,
to work long hours), Gpa3oBbIX IJ1arojoB, MPeIJIOroB co
3HAMEHATEe/IbHBIMU YaCTAMHU PEUU, HIAUOMATUYECKUX BBI-
pakeHuM.

2. [TpaBusibHOE yHOTpeOIeHNE ONPENETICHHOTO U HEOoIpe-
JIEJIEHHOTO apTUKIICH.

3. IlpaBwibHOE yMOTpeOICHNUE BUAO-BPEMEHHBIX (HOpM
rarosna.

4. TTopsitoK CIOB MPH MOCTPOCHUU CIOKHBIX MPEIIONKE-
HUH, TpeIOKeHUH ¢ dM(pa3oii 1 MHBEpCUEH.

5. Opdorpaduyeckue U MyHKTYallMOHHbBIC OITHOKH.

BbIBO/I: nanHass pa0oTa MOXKeT MAaKCHMAJIbHO
ObITH OUeHeHA 3KcnepTaMu B 14 u3 14 BO3MOKHBIX
6anioB (3 0ajyia — pemieHMe KOMMYHHMKATHBHOW 3a-
nayu, 3 6aj1a — opranusauusi Tekcra, mo 3 6ajiaa —
JIeKCHKAa U TPaMMaTHKa, o 2 6aJuia — opporpadus u
MyHKTyaunus).

AHMMUWIACKUIA A3bIK

—
e




READING
1. Seven sentences in the text are incomplete. Choose from the list a-h the one
which fits each gap (1-7). There is one extra letter which you don’t need to use.

MILTON FRIEDMAN (1912-2006)

Milton Friedman was a famous American economist who propagated the vir-
tues of the free market.

Milton Friedman was a well-known American economist and professor of
statistics at the University of Chicago. He received the Nobel Memorial Prize
in Economic Sciences. He made his mark among other economists and scholars
and is best known for his theoretical and empirical research work in consumption
analysis, monetary history and (1)

Friedman acted as an economic advisor to the U.S. President Ronald Rea-
gan. His political philosophy that propagated the virtues of a free market eco-
nomic system with minimal intervention by government (2) . His
works greatly influenced the research agenda. He also served as the leader
of the Chicago school of economics under the University of Chicago. Mil-
ton Friedman’s works include monographs, books, scholarly articles, papers,
magazine columns, television programs, videos, and lectures. He wrote on a
variety of topics on microeconomics, macroeconomics, economic history, and
public policy issues.

Originally a Keynesian supporter of the New Deal, Friedman insisted on
3) . He then founded The Friedman Foundation for Educa-
tional Choice. The Economist called him “the most influential economist of
the second half of the 20™ century ... possibly of all of it”. He was a prolific
writer, who apart from writing books, also (4) . His last
column was published in The Wall Street Journal a day after his death at the
age of ninety-four.

WASSILY LEONTIEF (1906-1999)

Wassily Wassilyevich Leontief was a Russian-American economist renowned
for his (5) for which he received the Nobel Memorial Prize in Eco-
nomic Sciences in the year 1973. His works in general and the input—output
theory in particular were instrumental in understanding how the output of a par-
ticular sector (6) . His studies transcended the bridge that economists
tended to keep with raw empirical data during his time. He also put in efforts to
make data available for further studies in the future. Another facet of his studies
was the use of computers (7)

Apart from a meticulous researcher, he was also a great teacher, training
four future Nobel Laureates during his years at Harvard. Towards the end of
his career, he moved to New York University, where he continued with his
research work until the age of eighty-five, teaching there even after his retire-
ment well into his nineties. He was widely recognized for his work as was
evident by his memberships in many eminent societies and institutions. He
was a thinker, but believed that theories were no good unless they were
backed by facts.
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Five-Minute Tests
116D

Use the word given in capitals to form a
word or a proper tense of a verb that fits
in the sentence.
ADAM SMITH (1723-1790)

Adam  Smith was a  Scottish
(1) (PHILOSOPHY) and po-
litical economist who is (2)
(WIDE) considered the father of modern
economics and the world’s first free-mar-
ket capitalist, for he explained how — in a
free-market economy — rational self-inter-
est led to economic well-being. Undoubt-
edly one of the (3) (BIG)
names in this field, he influenced the likes
of Karl Marx, John M. Keynes, and Thom-
as Malthus. Smith’s (4)
(CONTRIBUTE) to economics came
in the form of his famous works: The
Theory of Moral Sentiments (1759) and
The Wealth of Nations (1776); the latter
(5) (PUBLISH) as a five-
book series.

2 [€)

Use the word given in capitals to form a
word or a proper tense of a verb that fits
in the sentence.

DAVID RICARDO (1772-1823)

David Ricardo was a British politi-
cal economist, who together with James
Mill, (1) (FOUND) clas-
sical economics. It was Adam Smith’s
The Wealth of Nations that inspired Ri-
cardo to take interest in this subject. He
was a (2) (BELIEVE) of
monetarism, which was evident from his
3) (ARGUE) that the pro-
pensity of the Bank of England to issue
excess banknotes was (4) (RE-
SPONSIBILITY) for the prevailing in-
flation in the country. His biggest contri-
bution to the field of economics was his
theory of (5) (COMPARE)
advantage. N
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Five-Minute Tests

3 €D

Complete the text using the following
words:

motivated related
predicted remembered
argued

KARL MARX (1818-1883)

Though he is more often (1)
as a German philosopher and revolution-
ary sociologist, Karl Marx did a lot for
economics as well. He was of the belief
that humans were not (2) by
grand ideas, but by material concerns
3) to survival. Marx looked at
capitalism negatively and in his book Das
Kapital (4) that the capitalist’s
profits come from exploiting labor. He
5) the end of capitalism and
emergence of communism, where people
would own the means of production, and
thus, there would be no need to exploit la-
bor for profit.

4 [@)
Six articles the are missing from the text.
Write them in.

What do you think of when you hear
word economics? Money, certainly, and
perhaps more complicated things like
business, inflation and unemployment.
Science of economics studies all of these,
but many more things as well. Perhaps you
think that economics is all about decisions
that governments and business managers
take. In fact, economists study decisions
that we all take every day. They study rea-
sons for our decisions. They look at effects
those decisions have on our lives and our
society.

By Youdif Boyarskaya,
School No. 814, Moscow

See keys
in additional materials.
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is practiced by many governments

. influenced another sector of the economy

contributed regularly to various magazines

. at a time when most studies relied on theoretical suppositions
free trade and supply-side economics

input—output theory of capital

. the government intervention in the economy

. theory for demonstrating the complexity of stabilization policy

B e a0 o

USE OF ENGLISH
2. Use the word given in capitals to form a word or a proper tense of a verb
that fits in the sentence.

LAWRENCE KUDLOW (born 1947)

Lawrence Kudlow is the Director of the National Economic Council in Presi-
dent Trump’s administration.

Lawrence Kudlow is a charismatic and articulate American television
commentator on (1) (ECONOMY) issues who now (2)
(SERVE) the administration of President Trump as Director of the National
Economic Council. Kudlow (3) (HAVE) a very long stint in the finan-
cial sector following which, he (4) (BECOME) a noted television
commentator on CNBC and a popular nationally-syndicated columnist with his
articles (5) (APPEAR) in several American newspapers and web-
sites. Kudlow is the (6) (ECONOMY) editor for National Review
Online, which he also (7) (WRITE) for and a contributing editor of
National Review magazine.

He (8) (FORMALLY) advised President Trump during his 2016
campaign and (9) (PUBLIC) aired his admiration of the presi-
dent’s economic policies. Kudlow (10) (HONOR) with numerous
awards and recognitions.

3. Read the text and think of the word which best fits each space. Use only one
word in each space.

KEYNESIAN ECONOMICS

Keynesian economics gets (1) name, theories, and principles from Brit-
ish economist John Maynard Keynes (1883-1946), (2) is regarded as the
founder of modern macroeconomics. His most famous work, The General Theo-
ry of Employment, Interest and Money, (3) published in 1936. But its 1930
precursor, A Treatise on Money, (4) often regarded as more important to
economic thought. Until then economics analyzed only static conditions — es-
sentially doing detailed examination of a snapshot of a rapidly moving process.
Keynes, in Treatise, created (5)  dynamic approach that converted econom-
ics (6) a study of the flow of incomes and expenditures. He opened up
new vistas (7) economic analysis.

In The Economic Consequences of the Peace in 1919, Keynes predicted
®) the crushing conditions the Versailles peace treaty placed on Ger-
many to end World War I would lead to another European war. He remembered
the lessons from Versailles and from the Great Depression when he led the Brit-
ish delegation at the 1944 Bretton Woods conference, (9) set down rules
to ensure the stability of the international financial system and facilitated the
rebuilding of nations devastated (10) World War II.

4. Use the word given in capitals to form a word or a proper tense of a verb
that fits in the sentence.

HAPPINESS ECONOMICS

The economics of happiness or happiness economics is the quantitative
and (1) (THEORY) study of happiness, positive and negative
affect, well-being, quality of life, life (2) (SATISFY) and related
concepts, typically combining economics with other fields such as psychol-
ogy, health and sociology. It typically treats such happiness-related measures,
rather than wealth, income or profit, as (3) (SOME) to be maxi-
mized.



The field (4) (GROW) substantially since the late
20th century, for example by the (5) (DEVELOP) of
methods, surveys and indices to measure happiness and related
concepts. Its findings (6) (DESCRIBE) as a chal-
lenge to the economics profession.

5. Use the word given in capitals to form a word or a proper
tense of a verb that fits in the sentence.

ECONOMICS QUOTES

1. Economics is everywhere, and understanding economics
can help you make (1) (GOOD) decisions and
lead a (2) (HAPPY) life. Tyler Cowen

2. Geography has made us neighbors. History has made
us friends. Economics has made us partners, and
3) (NECESSARY) has made us== allies.
Those whom God has so joined together, let no man put
asunder. John F. Kennedy

3. A study of economics usually reveals that the best time
) (BUY) anything is last year. Marty Allen

4. In the 1940s, economics started getting highly mathemati-
cal. It was basically because economists (5)
(NOT TO BE) smart enough to write down models of real
behavior that they started writing down models of highly
rational behavior — and they kind of forgot about humans.
Richard Thaler

5. Doing the same thing over and over again and expecting
different results when, in fact, the results (6)
(EVER) change, is one (7) (DEFINE) of insan-
ity. That goes for economics, too. Lawrence Kudlow

6. Economics is a (8) (CHOOSE) between alterna-
tives all the time. Those are the trade-offs. Paul Samuelson

7. All the information in the world has been pretty dispersed,
but Google’s mission has been to organize it and make it
universally (9) (ACCESS). Bill Maris

8. Economists tend to think they are much, much smarter than
(10) (HISTORY), than everybody. And this is
a bit too much because at the end of the day, we don’t know
very much in economics. Thomas Piketty

9. Economics professionals, they’ve been — they’ve been
(11) (CONFIDENCE) in various formulas,
but economics is not physics. The same formula that works
in one decade (12) (NOT TO WORK) in the
next. Economics is a difficult subject. Charlie Munger

10. T don’t think Brian Cox does The Wonders of the Solar

System because he believes the world would be a better
place if people (13) (UNDERSTAND) about
the rings of Saturn; I just think he (14)
(FIND) physics extremely interesting. It brings him joy,
and he wants to spread the love. I feel the same about
economics. Tim Harford

ECONOMICS IDIOMS

6. Match the idioms and their meanings.
. to go public

. to go belly up

. green shoots

. chicken feed

800-pound gorilla

. to foot the bill

. ill-gotten gains

. to be broke

. money for jam
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10. win-win situation
11. bull market
12. nest money

. the first signs of improvement in an economy

. to pay the bill

. to have no money

. a rising market

. a person or an organisation so powerful that it can act with-
out regards to the rights of others or the law
a sum of money put aside as a reserve

.to become a public company and sell the company stock to
the public

. beneficial to each of the two parties
a very easy way of earning money
a very small amount of money

. money obtained in an evil manner or by dishonest means

. to go out of business

Q™ Mmoo Qw >

HoR =T

7. Complete this text using the following words:
economics economic (2)
economists economy

So what does (1) do? Mainly, it does three
things: it collects data, creates (2) models and
formulates theories. Data collection can include facts and
figures about almost anything, from birth rates to coffee pro-
duction. (3) models show relationships between
these different data. For example, the relationship between the
money people earn and unemployment. From this informa-
tion, (4) try to make theories which explain why the
5) works the way it does.

8. Read the text and think of the word which best fits each
space. Use only one word in each space.

A number of different terms (1) often used instead
2) the term “manager”, including “director”, “ad-
ministrator”, or “president”. The term manager is used more
frequently in profit-making organizations, while (3)
others are used more widely in government and non-profit orga-
nizations (4) as universities, hospitals and social work

agencies.

So, who (5) we call a manager? In (6) broad
meaning the term “manager” applies to the people (7)
are responsible for making and carrying (8) decisions

within a certain system. A personnel manager directly super-
vises people in an organization. A financial manager is (9)
person who is responsible for finance. A sales manager is re-
sponsible for selling products.

Almost everything a manager does involves decision-mak-
ing. When a problem exists a manager has (10)  make a
decision to solve (11) . In decision-making (12) is
always some uncertainty and risk.

By Youdif Boyarskaya,
School No. 814, Moscow

See keys in additional materials.
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CEFR Level A2 Speaking CEFR Level B2 Writing
Task: & Task:

* : ; e . We hear a lot about protecting the
Do you like to write stories? Have el 3 | E environment, saving trees and decreasing
you ever taken part in 2.story-teliing 1\ pollution. What are your views on this

i 5
competition at schoof? subject? What do you think should be done to -

protect our environment? Is the increasing

Do this activity about a story-telling competition with your development of cities a problem for the environment?

brother/sister/friend. Give him/her the prompt card 1A and

you keep the other prompt card 1B. In 190-200 words, write an article on the topic
There is some information about a story writing competition Development vs Environment

on card 1A which you do not know. Using the clues given

on your card 1B ask your brother/sister/friend questions Prompts for Writing:

You will need a very good title for your article
Some words/phrases you might find useful:

T « Pollution and its effects
smu::;g;e:anzy ; + Harmful/poisonous gases let out by factories

and find out the information.

Wit sty o 800 viords « Use of fuels which cause pollution
for Star i :
1A You ca..:::am « Deforestation
DS Compaiter gams, « Using water, electricity with care
Last date for stories: 10 i i
AL ml'f;m » Creating awareness about the importance of nature.

‘JuswuolIAUS AUyESY B ARy

UBD BM B OS )l 80npaJ 0} 8UOAIBAS WO} Loy Juiol e saiinbai i
JUBLILCIIAUS UO S}93)43 S)I pUE uolnjjod JNoge Y[e) SN JO |2 3j1UAA
*SN 0] SIOPIOSIP

U)[ESY SNOLISS SOSNED JaJeM Pajeuleluoo BumuLg ‘sueago
pUE SaYe| ‘SI9Al '8’ J9]BM JO S30INOS UIBW 3y} ojul padwnp
Aposup a1 yowym o919 ‘suue; ‘swalshs abemes ‘sauysnpul
Prompts for Speaking Activity: 'SOU0JOB) WOJ SISEM |NJWIEY S| UONEBUIIEIUOD ISJEM 1O
. BARE L uoseal sy “sjewiue pue sbuieq UBWINY JO POOYIaAI BU) J0s)E
Alleas pjnom a1 auLewW ay) Jo soueieaddesip [enpels) “JeAIANS

* How ....should ..... be 118U} 10j J19JBM BU} Ul pUNo} SJUsLINU 8y} uo Ajuo puadsp Asuj

Story writing competition
competition / for children?
long story?

1B when competition ends?
more information?
what / win?

" e _dOE‘S-- . ) se ajI| auliew Bunoaye Apjoap anssi Biq e osje s uonnjjod Jejepy
¢S prize . f _ ‘sjewiue pue sbuieq uewny Buowe
* Where ....get..../What ... web-site to ..... Jeoueo Bun| Buipnjour ‘siepiosip Alojelidses sasnes uopnjjod

Ay Aenb aie ay) Buiussiom osje aie abeqieb pjoyssnoy jo

After you have spoken ask yourself the following Buiuing uado a1 seonoeld JayiQ Juswuosaua sy} ojul ABisus

quespons: pue jeay ‘saseb 01x0) aseajal sauojoe} ‘sseooid Buunoejnuew
+ Did | use any prompts from my card? ay Buung "ajdoad jo puewap Bumoib auy Bunsaw Ag uonnjjod
= Did | use the correct question words - 'Wh' questions? Je o0} sionguuoo jeaib osje ese seuojoe) Buunjoenuepy
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Task:
The civic authority in your area is about to 4stpaboyjey Buiysyowsp
demolish an old library building in your 0} pasoddo se Buipjing fielqy ey Buuiedss jo susuaq

neighborhood. They have issued a notice
regarding this in the local newspaper.

ay) pue |esodoid Aw Japisuoo 0} nok jsenbau | ‘dn wns o
:uoisnjouon

Write a proposal to the Municipal Commissioner explaining "g|doad asow o} Buljeadde pue paddinba
Lheen:mip;?]r;zr-\ce of this building and why it shouldn't be oM Aseiqi ayy vew [im siyy ‘sdiysioquew Aeiqi pue
SH00(q 8y} JO pJ02al B Ulejulew 0} s1andwod awos Josuods

0} paaibe os|e sey Q9N ayl “Buiping siy jo uoneaoua.

When you write your proposal: 8y} yoddns o) Asuow asies 0} posibe aney ‘spusud

explain why you think the building

should be preserved 1o} 3008, OON 3y} yim Buoje '}9al)s died JO UolEIOOSSE

suggest what could be done to Swepisal 8yl ‘edes puokeq jusi ) ‘pajepidelp
modernise it s aimonns Buipiing ayl jeyl Ausp LuEd 8uO BJIYM
: :sjuawaaosduu|
“abeyuay Auesay

you sfunoo ayy Lonsap |m Buippng siyy Buiysijowaq
Prompts for Writing:

‘safenbue| jualayl noge ul S}00q JO UOIJ03||00
Some phrases that might be useful when you write the ;4 WP 8 100G L oAo0q Hosll

proposal: 1sebue| sy sey osie 31 ing ‘Aunoo ayy ul Aieiqi }sabbiq
« | am writing to you in response to ... ayy siyy s Ajuo JoN “Alises fusn suolians 0} 8|qISSadde
+ Being one of the oldest buildings in the area ... S1]10S ‘UMO] 8U} Jo 8]ppiw ay) ul 1yBu pajeso) st Buipjing sy |
« The library is located in the middle of the town, so it is .

Bk, :funwwo ayj 10} syyauag
« It has the largest collection of books ranging from ... to Jsed snotioff.1no Jo sn spuiwal

Buipiing Aleiqi| 8y L "s18yjo jo Jyaueq auyj Joj Aleiqi e pling

= 0} papioap pue Jayjebo) aweo ‘Apnis o) pamoj|e jou a1am

CEFR Level B2 F{eadmg oym uaw BunoA jo dnosb e usym pouad eouspuadapul-aid

Task: Along time ago, shoes in Europe were always red. ay} 0}yoeq sajep Buipjing siy | “souepoduwl [ealolsly jo 10| e

Thankfully, things have changed. Imagine everyone in sey Aieiq sy ‘ease siy) ui sBuIp|ing 1s8pjo 8y} Jo auo Bulag
town walking around wearing only red shoes! Imagine the EEN———

members of your family wearing only red shoes ! = MR

19aNg Yied ul Aleigr | 9, jo uonijowsp sy noge sjoile

For questions 1- 4, read the text below and decided 1usoal ay) 0} asuodsal ul nok o} jesodoud siy) Buew We |

which answer (A, B, C or D) best fits each gap. There is

an example at the beginning (0). “uonanposul

Example: [1OUNO0YD UMD
0 a.report b.describe c.inform d. tell uawpedaq aseyap uewny
Answer: A ‘Jlauoissiwwo?) (edipiuniy sy :o]
Archaeologist (0) ....."2P9" that a perfectly preserved :Bunp 104 uonsabbing

5,500 - year old shoe has been discovered in a cave in
Armenia in south-west Asia. Itis (1) ......... to be the oldest
leather shoe ever found.

The shoe was made of a single piece of leather, stitched at
the front and back, and was shaped to fit the wearer's foot.
It had be (2) ......... with grasses, either for warmth or to
make sure it kept its shape. The shoe is relatively small but
we can't sat for (3) ......... whether it was worn by a man or a
woman, says Dr Ron Pinhasi, an archaeologist on the
research (4)......... . We thought at first that it was about
600-700 years old because it was in such good shape.

280 'LV 9906 :Buipeay o} Aay
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Task:

George Bernard Shaw once said” Those

who cannot change their mind cannot =
change anything”. What do you think he -
meant by this?

Change is not easy to accomplish and is

very difficult to manage. Lel's read the text

below about 'Managing Change' in a successful way!

For questions 1 — 8, read the text below and think of the
word which best fits each gap. Use only one word in each
gap. There is an example at the beginning (0).

Example: 0 @
Managing Change

Most people find change unsettling and difficult to adapt
(0) ........ . Many societies have experienced (1) ........
rapid change in the early years of the 21st century that
life can feel very daunting (2) ........ times. Various
commentators have (3) ........ forward suggestions for
coping with change on a personal level.

One suggestion involves thinking of three solutions to a
problem, rather (4) ........ two. Apparently, many people
faced (5) ........ change respond by considering two
possible courses of action, but invariably tend to reject
both of these. However, thinking instead of three
potential solutions is a strategy which, according to
research, provides a reliable way of finding a solution to
the initial problem.

Another strategy advocates learning to avoid set
patterns of routine behaviour. Something simple,
(6) ........ taking another route to work at (7) ........once a
week, is seen as encouraging confidence in the face of
uncertainty. (8) ........ the simplicity of these ideas, they
nevertheless help prepare people mentally to manage
major change if necessary.

Tips of the day:

+ When filling the gaps in a text, read the immediate
phrase or sentence next to the gap. Some gaps are
filled referring to these phrases and sentences.

- After you have filled one gap, it's a good idea to read
the sentence again to check that the sentence is
meaningful.

audsaq ‘g a9 ueyj 'y g
ises| L Aggum g ind ¢ yons °
Buipeay o) Aoy

Cambridge Assessment
English

Task: 33
When was the last time you gave - B
someone a present? Was it for a e | ‘ *

birthday or a special occasion? Was it 1\
as a thank you for someone who did

something nice for you?

In the activity below, a boy is leaving school because his
parents are going to work in another country. The
students in his class want to give him a present. Talk with
your friend about the different presents his classmates
could give him and decide which would be best.

Useful language for speaking

A) Vocabulary
Football, suitcase, photo-frame, music CDs, book,
cup-cakes,soft drinks/milk shakes/snacks

B) Phrases/Sentence structure

= So what do you think?

« | think | prefer....

+ ..isagreatidea

+ That's a good point!

After you have spoken, ask yourself the following

questions:

« Did | use any key words/phrases from the useful
language section?

+ Did | give reasons for agreeing or disagreeing?

+ Did | give my partner an opportunity to speak?

awel} ojoyd e yuiy) osje | -
WEELEL RS T

j Bu/
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BEAKS, WINGS AND FEET
The Interdisciplinary Approach

to Language Teaching

These days, the interdisciplinary study, or CLIL
(Content and Language Integrated Learning), seems
to grow in popularity with both language teachers and
learners. One of the reasons for such success, I believe,
is that this approach allows students to apply the knowl-
edge and skills they have gained in other subjects and,
as a result, to deepen their understanding of the world.

As my practice suggests, to succeed in implement-
ing the CLIL approach in any educational institution,
it is crucial to provide opportunities for collaboration
among teachers, which, unfortunately, may be hard to
achieve, especially in secondary schools. Firstly, teach-
ers in secondary schools usually have full-time work
loads, so they would be overburdened to take on CLIL
projects. Secondly, teachers always have lots of paper-
work such as reports and lesson plans. Moreover, most
teachers are quite often reluctant to start new CLIL pro-
jects together with their colleagues, as the collaborative
culture at their institution may not be developed.

I was lucky to experience genuine professional col-
laboration and teamwork within an educational project,
the Kids Academy of Sciences QAWRA, run by Natalia
Lapkina. The project is aimed at preschoolers (4-6-year-
old kids) and primary school children (7-10 years old).
The team involved teachers of different subjects.

The main objectives of Natalia’s project are to devel-
op and extend the students’ knowledge about the world,
and to teach them to think “outside the box”, as well
as to apply their skills in different areas of life. That’s
why some lessons were conducted not only in classes
but also in museums. For example, the children visited
a bird exhibition in the State Biology Museum named
after K.A. Timiryazev, and I had to design original ma-
terials for that lesson.

Prior to the lesson, I had talked to the children’s Bi-
ology teacher, who worked with us on the project, in
order to find out what the students already knew and
what information I could use for the lesson.

The lesson preparation stages and the materials I
used are the following:

Stage 1: Choosing Usborne Complete First Book
of Nature as the source for self-developed worksheets.
Also I was going to read some extracts from the book
with children in the museum.

CLASSROOM ACTIVITIES English

November—
December 2018

Stage 2: Planning the materials following the Biol-
ogy teacher’s suggestions. | divided the main topic,
Birds, according to the subject teacher’s lesson plan
into 4 subtopics such as Beaks, Wings, Feet and the
Survey report. Each subtopic included different tasks
and activities about the parts of a bird’s body. My aims
were to encourage the children to revise the informa-
tion they had learnt in the Biology lesson, teach them
some new vocabulary and grammar in English, and to
enrich their knowledge about birds (for example, chil-
dren learned 8 common bird names, types of feathers
and other trivial facts).

Stage 3: Materials design. The learning process
should always develop from simple ideas to complex
ones. That is why the worksheets for the lesson were
designed so that the students were gradually exposed
to the information about a bird’s body: from beaks to
feet.

It goes without saying that the atmosphere of the ex-
hibition itself facilitated the learning process. The chil-
dren enthusiastically walked around the hall in order to
find the information they needed to do the activities in
their worksheets and to complete the main task — the
survey report. The children liked their Bird Journal a
lot.

Summing it all up, I can say that the successful col-
laboration with the Biology teacher allowed me to cre-
ate some relevant materials for the lesson which helped
to deepen my students’ knowledge of both the English
language and the subject matter.

I’m absolutely convinced that even working as a
freelancer you can do the same, as even in your regu-
lar coursebooks you can encounter CLIL elements. For
example, Family and Friends coursebook includes unit
10, Zoo. It is always possible to develop the topic fur-
ther and visit a real zoo or an online zoo.

Do not hesitate to design your own worksheets
based on your coursebook, online resources, such as
Pinterest, and various picture encyclopedias for young
learners.

Galina Vishnyakova,

English studio “English World for Kids”,
Moscow

(instagram@e_w4kids)
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1. Match beaks and birds

i,ﬁ
i TN

2. Beaks and tools

Birds have no teeth. They swallow food whole.

A bird like an eagle uses its hooked beak to tear up food.

A duck uses its beak as a strainer.

It collects tiny plants and animals from the top of the water.
A pelican uses its beak to scoop fish from the water.

. (3. Which eater is it? N
(] [ owl \ seed-eater
hook beak
eagle
' Sparrow
meat-eater
probe beak a nutcracker
- blue tit
@ pelican fish-eater
pouched beak
stork
insect-eater
i
strainer beak magpie

‘ \blackbird/
_ P,
cracker beak a hook '




CLASSROOM ACTIVITIES English

LEGS and FEET

November—
December 2018

1. Match feet and birds o
feet wading feet gripping feet

2. Read and write YES\NO

/Birds walk on their toes.They can run or hop\ / This bird rests on branches. I
along the ground. When it bends its legs,
Some birds rest on the ground. its toes lock on to the branch.
N N
/" Birds often stand on one leg. "\ 1. Birds can rest on the ground
They tuck the other leg
under their feathers 2. Birds can rest in the sky.

to keep it warm.
3. Birds can rest on branches.

4. Birds can’'t sit on branches.

L

5. Birds can stand on one leg.____

3. Find and circle

beakflolegtrefeetswiwingsgretailwondfeathers
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TEACHER’S NOTES

ACTIVITY 13
“In Town”

Ilenn: pa3BuTHE HaBBIKOB roBopeHus 1o Teme In Town.
Kak BbINOIHATD:

Pacckaxure ygammmcst, 94To ceiidac OHM OyIyT BBIIONHSATD
3aJjaHue B UTPOBOM (popMe Ha 3aKperyIeHUe JEKCHUECKUX €M~
Hul 1o teme /n Town. Kaxxaplilt yyaiuics oIy4uT 0 OJHON
KapTodke. YUeHHKaM OyleT TaHO BpeMs JUIsl TOTO, YTOOBI pac-
CMOTPETb KapTOUKy M YOEAWTbCS B TOM, YTO OHU 3HAIOT BCE
cioBa Ha kaprouke. OOpaTuTe BHUMaHUE yYSHUKOB Ha TO, YTO
YM HE CJIeZlyeT MOANKCHIBATh CIOBA HA KapTOYKe, MHAUe Urpa
norepsieT cMbica. [IponeMoHCTpupyiTe mpuMep KapTOUKH U
O00BSICHUTE, YTO KOTJA Y4Yallhecs CIBIIIAT ClIoBa, 0003Ha4a-
IOIIHe MeCTa, N300paKeHHbIE HA KapTOUKe, OHH HX JIOJDKHBI
nepedepkHyTh. OOpaTHTe BHUMaHHE YISHHUKOB Ha TO, YTO CJIO-
Ba BbI OyJICTE YUTATh, Jie/as HEOOBIIIYIO T1ay3y.

OObsiCHUTE YYEHUKAM, YTO KOTAa KTO-TO M3 HUX BBIYEp-
KHET BCe MeCTa Ha KapTOuKe, OH/OHa JOJIKEH(a) BBIKPUKHYTh
Bingo! lepBblit yuamuiicsi, KOTOpbIN BBIKPUKHET Bingo!, aBis-
eTcst nobeuTeseM.

PaznaiiTe KapTOUKH yUCHHKAM.

B Teuenune | MUHYTHI y4aluecs IpOCMaTPUBAIOT KAPTHHKH.

3areM y4uTenb YMTAET IO TMOPSJKY ClloBa: cinema, bank,
butchers, baker’s, greengrocers, police station, sweets shop,
restaurant, bus stop, town, supermarket, post office, hotel.

Ecimu Bbl XoTuTE CBHIrpaTh 3aHOBO, IIEPEMELIANTE BCE Kap-
TOYKH W Ha3bIBaiiTe CIIOBA B IPYTOM TOPSIIKE.

ACTIVITY 14
“Wh-Questions. Present Simple”

Ilesb: pa3BUTHE HABBIKOB PA3rOBOPHOMN PEUH C HCIIOIb30BaHU-
€M CIeIUAIIbHBIX BOIIPOCOB U BpeMeHU Present Simple.
Kak BBINOJHATH:

Paznenure yueHnkoB Ha mapbl. OOBSCHHUTE, YTO Celdac OHH
OyIyT BBINIOJIHSTH 33aaHHE HA TOBOPeHHUE B mapax. Kakpiil n3
YYEHHKOB TONYYHUT TI0 OTHOHM Kaprouke. OOpaTuTe BHUMaHUE
YYaIIUXCsl, YTO OHHM HE JTOJDKHBI BUACTH KAPTOUKH JPYT JPYyTa.

IIponemoncTpupyiiTe NpuMep KapTOYKH y4alUMCSI.

ITompocure y4eHHKOB MOCMOTPETHh Ha TMEPCOHAXKEH, H30-
OpaKeHHBIX Ha KapTOYKaX, M 33/IaliTe UM BOIIPOCHL:

Where are these people from?
Where do they work? (in a shop, in a hospital, in an office)

PazpmaiiTe yuammmcs KapTOUYKH M PaCcCKaXKUTE, YTO MYXK H
JKeHa B 9THX Mapax paboTaroT BMECTe, & 3HAYUT, M MTOBCETHEB-
HBIC IeJ1a Y HUX OJIHHU U TC XKe.

3amadya JaHHOTO YIPaKHEHUsSI B TOM, YTOOBI ydaluecs 3a-
JaTM PYT APYTY BOIPOCHI U 3aMOJTHMIN KAPTOUIKH.

[puBeanTe MpUMEp C OJHUM U3 yUALIHXCS:

Student A: What time do Mark and Tina wake up?
Student B: At 7 o clock.

Student A: What time do they finish their work?
Student B: At 4.45.

Omnpenenure BpeMsl BBIIOIHEHU 3aaaHus: 10 MUHYT.

VYyamuecst HAUMHAIOT B IIapax 3a/laBaTh JIpyT Ipyry BOIPO-
CBI IJIs TOTO, YTOOBI 3aMONHUTH KapTouku. HaunHaer ToT, y Ko-
TOporo kKapTouka Student A.

Ecnu rpynna siBisieTcs ¢1a0oi, NpoBepsTe NPaBUILHOCTD
COCTAaBIICHUS BOMPOCOB U TOMIPOCUTE YUAITUXCS HAHUCATh UX
Ha KapTO4Ke Mepesl TEM, KaKk OHU HauHYT COCTaBIIATh JUAJIOIHU.

IMocne Toro, Kak yJaruecs 3anoIHAT KapTOYKU, TPEITOKHI-
TE UM CPaBHUTH BITFICAHHBIC OTBETHI B MTApax.

ACTIVITY 15
“Present Simple”

Ileab: pa3BUTHE HABBIKOB TOBOPEHUS C MHCIOJIB30BAHHEM
rpaMMaTH4ecKoro BpeMeHu Present Simple (0011ie BOIPOCH!).
Kak BbINOJHATH:

Paznenure yuammxcs Ha 2 rpynnbl. OObsICHUTE yUYCHUKAM,
YTO ceiyac OHHM OyIyT BBINOJHATH 33JaHUE Ha TOBOPEHHE C
HCTIONB30BaHNEM BpeMeHU Present Simple. Kaxnpii u3 yue-
HUKOB IMOJYYUT MO OAHON KapTouke. KapTouku Henb3s moka-
3BIBAaTh YYALIUMCSI M3 APYTod IPYIIbI, HHAYE 3aJaHHe TMOTe-
psiet cMbIci. OOBSACHUTE y4aluMcs, 9TO 3alaHAEe COCTOUT M3
HECKOJIbKUX ITyHKTOB, U Ha4aTh CTOUT C TOTO, YTO B KapTOYKe
HYXHO BBIOpATh BEPHOE CIIOBO B K)KIOM BBIPOKEHUH (IIpoJe-
MOHCTPHUPYHTE NMpHUMEpP KapTOYKUA U OIHOTO U3 BBIPaKCHUH).
OOparute BHIMaHUE YYCHHKOB Ha TO, YTO OHH MOTYT IPOBE-
PUTB IPaBUIBHOCTD BBHIOIHEHHUS 3a1aHUS APYT C JPYTOM, BBI-
OpaB mapTHEpa M3 CBOCH TPYIIIIHL.

CkaKUTe YYalyMCs, YTO BbI OyJeTe KOHTPOJIUPOBATH JIaH-
HBIN dTal 3alaHKs ¥ IOMOTaTh YYeHUKaM IPH BO3HUKHOBEHHU
BOIIPOCOB.

Paspaiite y4ammmcss KapTOYKH W ONPEACIUTE BPEMs BBI-
MIOJTHEHMS: 2 MUHYTHI.

Pacckakure ygammmMces Ipo BTOPOH 3Tar paboThI, KOTOPEIH
COCTOHT B TOM, YTOOBI COCTaBUTh BOIPOCH! U3 BBIPAKCHUI 13
KapTouku. [IpuBeanTe npumMep Ha JOCKe:

Do you get dressed at half past seven?

OOparuTe BHIMaHNE YYCHHKOB Ha TO, YTO HAa KAPTOUKE TAK-
JKe eCTb 00pa3el] COCTaBICHUS BOIIPOCOB.

Janee yuammecs MpogoDKarT padoTaTh caMOCTOSTEIBHO
(WM ¢ mapTHEPOM U3 CBOEHH IPYIITEI) M HAYMHAIOT COCTABIATE
BOIIPOCHI.

Omnpenenure Bpemst padOTHI: 5 MUHYT.

IMoce Toro, Kak ydarruecs: MOATOTOBST BOIIPOCHI, pacckKa-
JKUTE UM IIPO CIEIYIOUIMN 3Tal BBIIOJHEHUS 3aaaHus. O0b-
SICHUTE YYaIIAMCsI, 9TO UX 3aJa4a — HallTH YeI0BeKa, KOTOPBIH
OTBETHT Ha BCE BOIPOCHI yes, ¥ 3alHcaTh ero/ee UMs B TaOII-
1y. [l 3TOro UM HY’KHO IBUraThCs MO KJlaccy, 3a1aBas ApYyT
JPYTY BOMPOCHI (€CJINM TaKOH BOZMOKHOCTH HET, YUCHUKH MO-
TYT OMPOCHUTH KaK MOXKHO OOJIBIIE CHIAIINX PSIOM PeOsT).

VYuanecst HAYMHAIOT JABUTaThCS 110 KIIaccy,

Iocne Toro, kak 3aganue OyAeT BBIITOIHEHO, yYaluecs pac-
CKa3bIBAIOT KJIACCY TI0 TIPUMEPY O TEX JIOISIX, HIMEHa KOTOPBIX
OHH 3aIKCcalid B TAOIUILY.
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STUDENT A
What time / | When /take | What time/ | Where/ go | When/have | What time /
wake up? a shower? finish work? | at 5’clock? | dinner? go to bed?
At 7.30 Go home At 8
o’clock in
the evening
h Marc and Tlna Italy
1‘ At 7.30 At At 7.30 At 10.30
" n @ 5 o’clock
Alex and Emma, Poland
At Go for a At 12
8 o’clock walk with o’clock
friends
Pl and Alicia, Spain
ACTIVITY 14. “Wh-Questions. Present Simple”
STUDENT B
What time / | When / take | What time/ | Where/ go | When / have | What time /
wake up? a shower? finish work? | at 5’clock? | dinner? go to bed?
At 7 o’clock At 4.45 At 11
o’clock
h Marc and Tma Italy
@ After break- Go to the
‘ n fast gym
Alex and Emma, Poland
At 8.15 At4.30 At
7 o’clock in

Paul and Alicia, Spain

the evening
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ACTIVITY 15. “Present Simple”
STUDENT A

a) Work on your own. Choose the correct words in the phrases.

NAME NAME

1. Get dressed at/on half past seven.

2. Go shopping on/at Sunday.

3. Study every/after day.

4. Go to the gym on/with parents.

5. Visit grandparents in/every Saturday.

b) Make questions with your phrases 1-5 in a).
Do you get dressed at half past seven?

c¢) Ask the other students in the class your questions. Find two people who answer “yes” to each question.
Write their names in the table.

d) Tell the class about the people in your table.
Marco and Bob both get dressed at half past seven.

ACTIVITY 15. “Present Simple”
STUDENT B

a) Work on your own. Choose the correct words in the phrases.

NAME NAME

1. Phone your friends at/every day.

2. Go to concerts in/at the weekends.

3. Get up at/on seven o'clock in the morning.
4. Watch TV every/in the evening.

5. Go to bed at half past/to nine.

b) Make questions with your phrases 1-5 in a).
Do you phone your friends every day?

¢) Ask the other students in the class your questions. Find two people who answer “yes” to each question.
Write their names in the table.

d) Tell the class about the people in your table.
Tim and John both phone their friends every day.

By Olga Krylova, Gymnasium No. 1514, Moscow

to be continued

See more in additional materials.
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A Set of Teaching Materials Aimed
at Developing Cultural Awareness

TEACHER’S NOTES

Level: Upper-Intermediate

Age: 14+

This material was initially designed for the use in grades
8-11 specializing in literature and culture studies. (See
the beginning in issue 9-10/2018.)

STAGE 3
ADJECTIVES IN LITERARY TEXTS

Aim: to focus students’ attention on the role of adjec-
tives in poetic texts.
Procedure:

Ask students to work in the same pairs. Distribute
Handout 4 and ask them to do tasks 1-2 together. Allow
5 minutes for the task. When the time is over, check the
answers with the whole class.

SUGGESTED ANSWERS:
Task 1.
The sky. The dark night sky.
Her face showed Her pale face showed sad-
sadness. ness.
The dog barked. The enormous black dog
barked.
My eyes lit up. My piercing blue eyes lit up.
Task 2.

a) Adjectives are a part of speech. They are words that
describe a noun (person, place, or thing).

b) How do adjectives influence the text?

Using adjectives gives the reader a clearer picture of
what the author is trying to say.

Adding adjectives will greatly improve the sentence.

Using them properly will help readers have a better
picture in their minds.

Adjectives are picture words that provide better per-
ception as to the quality of the noun or pronoun. These
word forms are most essential in that they add beauty
to the written wordes.

ADJECTIVES IN TRANSLATION
Aim: to focus students’ attention on the multifaceted
nature of adjectives.
Procedure:

Explain to the students that now they will focus their
attention on the role and use of adjectives in transla-
tion. Tell them that you have a list of adjectives from
the poem. Ask the students to work in pairs and guess
the number of times each adjective is used in the text.
Allow 1-2 minutes. When the time is over, show the
answer on PPT. Ask the students why, in their opinion,
certain adjectives are used more frequently than other.

SUGGESTED ANSWERS:
3omoroit 8
[Tectprrit 4
bnennprit 5
YepHbrit 4
Kpacusrit 8
TonyGoit 3
3eenbrit 2
benbiii 2
Po3zoBbiii 2

STAGE 4
VOCABULARY WORK

Aim: to develop vocabulary knowledge; to raise stu-
dents’ awareness of the importance of context in inter-
preting the meaning of a given lexical item.
Procedure:

Explain to the students that they are going to work in
pairs. Distribute Handout 5 and ask students to do Task 1,
where they need to think of the appropriate translation to
the underlined words from Russian into English. Allow
5 minutes. When the time is over, distribute Task 2 from
Handout 5 and ask students to compare their translation
with the professional one. Allow 5 minutes. When the
time is over, discuss the answers to questions from Task
2 Handout 5 with the whole class.
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HANDOUTS

HANDOUT 4

Task 1. In pairs study the following sentences. Discuss with your partner what you can add to the
sentences to make them sound more interesting.
* The sky.

e Her face showed sadness.

* The dog barked.

* My eyes lit up.

Task 2.
a) Work in pairs. Give the definition to the word adjective.

b) In writing, explain how adjectives influence perception of the text.

Task 3. Work with a partner. Look at the following list of adjectives and guess which of them are most
frequently used in Eugene Onegin. Why do you think so?

3o70T1oi
[TecTpriit
baenuprit
Yepnslid
KpacHsiii
T'ony6oit
3eseHbIi
benbiit
Po3oBbIit

Check your answers. Were your predictions correct?



HANDOUT 5

Task 1. Work with a partner. How will you
translate the underlined words from Russian

into English?

1) Ilpen Hum roast-beef okpoBaBICHHBIIA,
U tpronu, pocKoIb IOHBIX JIET.
@paHIy3CKOW KyXHU JIYYIIHUH LIBET,
N Crpa3bypra nupor HETICHHBIN
Mex cbIpoM TUMOYPrCKUM SKHUBBIM
W aHaHacoM 30JI0TBIM.
(«Eseenuit Onecumny,
Ihasa 5, 1)

2) Houeit Utanuu 31ato
51 Hero# HacyaxKych Ha BOJIE. ..
(«Eseenuit Onecumny,
Ihasa 1, XLIX)

3) On u3 I'epmanuu TyMaHHOU
IIpuBe3 yuyeHOCTH IIIIOBL:
BosbHOMI00MBEIE MEUTHI,
JyX NBUIKUI U JOBOJIBHO CTPAHHBIMN,
Bcerna BoCcTOpKEHHYIO peub
W xynpu yepHble 10 miey.
(«Eecenuti Oneeuny,
Iasa 2, VI)

4) Toub-B-TOub B BannukoBoit Majoue:
Kpyria, kpacHa aunom oHa....
(«Eseenuit Onecumny,
Ihasa 3, V)

5) U HeuyBCTBUTENBHO OH €
IIpenancs, KpacHbIX JIETHUX JTHEUN

B Oecrieunoii Here He cumTasd,

CLASSROOM ACTIVITIES English
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3a0bIB U rOpoj, U apy3eil,
W ckyKy nmpa3qHUYHBIX 3aTEH.
(«Eseenuit Onecuny,
Ihasa 3, XXXVIII, XXXIX)

Task 2. Compare your translation with the pro-
fessional one. What is the difference between
these translations? What affects the transla-

tor’s choice of words, in your opinion?

1) A bloody roastbeef’s on the table,
And truffles, youth’s delight so keen,
The very flower of French cuisine,
And Strasbourg pie, that deathless fable;
While next to Limburg’s lively mould

Sits ananas in splendid gold.

2) On soft Italian nights I’1l go

In search of pleasure’s sweet profusion.

3) From misty Germany our squire
Had carried back the fruits of art:
A freedom-loving, noble heart,
A spirit strange but full of fire,
An always bold, impassioned speech,

And raven locks of shoulder reach.

4) As in some dull, Van Dyck madonna;

So round and fair of face is she...

5) Fair summer’s days and careless treasures,
Unmindful too of town or friends

And their dull means to festive ends.

By Ekaterina Loseva,
Gymnasium No. 1514, Moscow

to be continued
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KOPOJIb KOHIAUTEPOB

Kro ne 3naer bagau Banactpo? Koposb koHAUTEPOB, BBI-
3BIBAIOIIHMH YBOKECHHE U BOCXHIIICHHIE BCEX, KTO XOTh OJTHAK-
JIbl YBHJIEJT €T0 33 PabOTOM.

C Bagau paGoraer Gosbinas koMaHaa team [ti:m] mpo-
(eccrnoHanoB, B TOM YHCIIe BCe WiICHBI ero ceMbi. Co3naBast
Topt, bajutn kax sl pa3 Bomtomaer Medury dream [dri:m]
CBOET'0 0YEPEeTHOr0 KiIHeHTa. [103TOMy HEeyAMBHUTENBHO, YTO
KJIHEHTHI JIOBOJIBHBI M PAJOCTHO BOIAT scream [skri:m] or
BOCTOpra IpH BHAE KyIHHApHBIX IneaeBpoB bammu. Ceroa-
Hsl, HaIIPUMep, OH JejlaeT TOPT s oOmecTsa peibakos. 1
3TOT TOPT BBIISAUT KaK caMasi HACTOSIIAs OTPOMHAS Pbi-
ouna! To s stent bream [bri:m], To nu kapm. A 3aBTpa oH
JIeNaeT y)Ke COBEPIICHHO APYroi TOPT 110 3aKa3y COIHIHOTO
HayuHoro obuiecrsa academe [ akadi:m]. Tembl u croxe-
TbI theme [0i:m] co3maBaeMbIX UM TOPTOB HEHCUEPIACMbI!

B cBoeli Tenenepenave baaau npuoTKpbIBaeT HAM HEKOTO-
PpbIe CEKPEThI CBOETO MacTepcTBa. Kak MoKphITh TOPT omai-
KOH Tak, 4TOObI HE OBLLIO BHUJHO COEIMHSIIONIUX €€ IUIACThI
mBoB seam [sim]? Kak npunars 6neck gleam [gliim] mo-
BepxHoctH Topra? Kak BeIGpars pexum regime [rer’ 3i:m]
pabothel ayxoBku? baanu 3HaeT OTBETHI HA BCE MOIOOHBIC
BOMPOCBHI, BE/lb B KOHUTEPCKOM JeJIC HET MEJIOUCH.

Korzaa Mbl BuainM Ha 9KkpaHe, kak paborator baamu u ero
KOMaH/a, KaXCTCs seem [sim], 4To menarb Takue TOPTHI
nerko u mpocto. Ha camom aene aTo orpomHuas padora. Oco-
OCHHO BIIEUATIISIIOT OIPOMHBIC TOPTBI CIIOKHON KOHCTPYK-
uu. J[Is HUX OpeABapHUTENbHO paspabaThiBaeTCsl cxema
scheme [ski:m] u BbIMMIHBAaIOTCS OCHOBBI U3 (aHepsl, U
TOJNBKO TOTOM, YYHTBIBasl TOXKENAHUS KIUCHTOB, TOTOBST
OuCcKBHTEL 1 KpeM cream [krim].

TopTel ¢ KpemMOM H3 Macia, CMETaHbl SOUr cream
[save kri:m] umu B3GuTHIX ciuBok whipped cream [wipt
"kri:m] He pemkocTh, a BOT TOPT ¢ MOPOKEHBIM ice-cream
[ais’kri:m] — oT0 MckirouMTenBHBIN extreme [1ks tri:m]
TopT. B xoHnuTepckoit banau nexau u takoit! A HeKoTopbIe
TopThl bamau mopaxaroT HeBepOsSTHBIMH crelpdexra-
mu. OHH BBIITCKAIOT CTPYHKH stream [stri:m] mapa steam
[sti:m] u mBIMSITCS, CTPEIISIFOT M MCIYCKAIOT CBETOBBIE JTy4H
beam [bi:m], n3BepraroT sA3bIKK MIAMEHH U J[BUTAIOTCS B
JIIOOBIX HANPABJICHUSIX. ITO HEBEPOSITHO!

g P o €
E ﬁ ;7;(-&
E k13 # & : - .

B toM, uTO TOPTHI ¥ IMpOKHBIE Bau HEBEPOSTHO BKYC-
HbI, COMHEBATbCsl HE IPUXOAUTCSA. B KOHIUTEPCKOM 1OCTO-
SHHO KULIUT teem [ti:m] MHOXECTBO HApOLY, OT KIHCHTOB
HerT or0Oos. HaBepHoe, 3TO M eCTh HauBBICILIEE Supreme
[sju:"pri:m] npennasHaueHune Kakaoro venoBeka — HAWTH
CBOE TIPU3BAaHUE U, IOCIIEIOBAB MY, TPUHOCHUTB JIIO/ISIM pa-
nocthk. Criacu6o Tebe, baamu! XKnem TBOMX HOBBIX KyJIHHAP-
HBIX IIe/IeBPOB!

academe ['ekodi:m] |axanemus, HaydHOE OOIIECTBO
beam [bi:m] Ty
bream [bri:m] Jent

cream [kri:m]
dream [dri:m]
extreme [1ks tri:m|

KpEM, CJIMBKU

COH, MeuTa
KpalHuH, SKCTpeMaibHbIH;
HMCKJIFOUUTENBHBIN, 0COOECHHBIN
gleam [gli:m]| Oiieck, Mepuarb

ice-cream [ais’kri:m] | MopoxeHoe

regime [rer’3i:m]
scheme [ski:m]
scream [skri:m]

pEeXuM, BIacTh
cXeMa, IIaH
KpU4arb, BOIUTH

seam [si:m] IIOB
seem [si:m] Ka3aTbest
sour cream [SaVd cMeTaHa
kri:m]

nap, apoBoit
TIOTOK, CTpPys

steam [sti:m]
stream [stri:m]

supreme [sju: pri:m| BceBplmHni, HaMBBICIIHIA
team [ti:m] KOMAaH/1a
teem [ti:m] KHIIETh

theme [0i:m]
whipped cream [wipt | B30uTBIC CTHBKH
"kri:m]

TEMA, CHOXKET

PECTOPAH HA OCTPOBE KPUT

OpHax el MBI ¢ MouM fpyroM [Iutom Pete npuexanu Ha
rpeueckuii octpoB Kput Crete [kri:t]. Takoii 3to oxazain-
CsI YyIECHBI OCTPOB, YTO HAM COBCEM HE XOTEIOCH OTTYIa
yesKaTh. 3elieHble CKIIOHBI ¢ Onetonmmu bleat [bli:t] oBeu-
KaMH, MOpE, KPAaCHBBIC JOMUKH W I[PHBETIMBBIC MECTHBIC
JKUTEIIH — HAM TYT BCE OYEHb MMOHPaBIIOCh. U Torna y Hac
BO3HUK KOHKPETHBIH concrete [ konkri:t] mnan.

Msr1 061r000BaM CBOOOAHOE MECTO Ha OTHOW M3 YIOT-
HBIX yiouek street [stri:t] ocrpoBa. Tam MbI 3amymanu
MOCTPOUTH M OTKPBITH HAIl COOCTBEHHBIH PECTOPAHUHK.
HWpes 6buta Ge3yMHast, HO MbI 00JIa1aIl U3PSIIHBIM CaMO-
MHeHueM conceit [kon’siit], uToGbl He MOGOATHCS KOH-
KypupoBarh compete [kom pi:t] ¢ mecTHbIME pecTopa-
TOpaMH.

CKoJBKO HaM Bcero Ipuiniock npeonosers! To Hac 06-
manynu cheat [tfi:t] deceit [d1’si:t], To MbI pacriucky receipt
[r1”si:t] morepsinu, To BMecTo Getona concrete [ konkri:t]
npuBesn Topd peat [pi:t], To cuibHas xkapa heat [hi:t] py-
[IWJIa BCE HALIU [UIAHBI, TO MO JAPYT HOBPEAUI 00e CTYITHH



feet [fi:t] u ux mpuuwtocs neunts treat [tri:t]. Yero Tombko
He CIIy4anoch ¢ HaMH 3a nociexsue mecsust! Korza 06-
CTOSITENICTBA CKJIA/(BIBAIMCH TPOTHB HAC, MBI ITOBTOPSUIN
repeat [r1 pi:t] apyr apyry: “Msi cripaBumcs! Oterynars
retreat [r1'tri:t] Ml He Hamepens!!” U MbI GUIINCH, MOXHO
CKa3aTh, /10 MOGEIHOr0 KOHI@A, He JOMYCKasi MBICIH O BO3-
MokHOM nopakenny defeat [di”fi:t].

U BOT BCE CIIOKHOCTH OCTAJINCh [03a/1H, MMOITOTOBKA Pe-
CTOpaHa K OTKpbITHIO 3aBepuieHa complete [kom plict], u
y’Ke 3aBTpa Mbl TOTOBBI BCTPETHTh meet [mi:t] B HeM Ha-
KX TEPBBIX MOCeTHTENel. S ropao XoxKy MexXIy psaaMu
HOBEHBKHX CTOJIOB, [IEPECUUTHIBAO [T0CAI0YHbIC MeCTa seat
[si:t] u pacmpaBmsito cknagku pleat [pliit] Ha cxareprsx.
Kcraru, 9TH cKarepTH MBI 3aKa3blBalM CIeNHanbHO. Ham
OBUIO BaXKHO, 9TOOBI CKATEPTH BBIMTISAIEIH A0POrO, a He TaK,
OyzTO MX Hape3aad 3 JelieBbIX MpocThiHeii sheet [ [iit].

BooGuiie Hall pecTOpaHYHK OYeHb OMpPATHBIA neat [ni:t]
u Muiiblid. OopmiteHne pecTopaHa 3HAKOMHT ITOCETUTENEH
¢ uctopueii [IpeBHero Puma. M300pa)keHus: M3BECTHOTO
PHUMCKOTO TIOJIKOBO/IIA, ero mozasuros feat [fizt], ero cuts
suite [swi:t] u daorumuu fleet [fli:t] ykparmaror Bce cTeHs!
Hamrero pecropanyrka. Tema J[peHero Puma BriOpaHa He
CITy4aifHO, Bellb 3aXBaTHBLIMX OCTPOB KpUT PUMIISIH HUKTO
He TBITANICS CBEPTHYTH unseat [An’si:t]. HaoGopor, ¢ ux mo-
SIBIICHHEM Ha OCTPOBE HAYaJICs [INTEbHbIN IIepHOJ MUPa U
HPOLBETAHNS, @ OBLIO ATO JIBE THICSYH JIET Ha3al.

IMopazyet rocteii 1 pasHOOOpasHOEe MeHIO. MHOXECTBO
coptoB Msica meat [mi:t], BceBo3MOXKHbBIE crnagocTn sweet
[swi:t] momaiHero mpuroToBieHHs, ONIONA W3 TaK PEIKO
Berpeuaroneiicst B Epporie cBekisl beet [biit] u, koneuHo,
Mos soOumast rpeuka buckwheat [‘bakwit]. Jaxe xie6
BBINEKAETCS MPSIMO B HallleM pectopate. Ero earoT u3 Bbl-
COKOKaueCTBEHHBIX COPTOB TIeHHIBI wheat [wi:t].

MeHI0 COCTaBIICHO TaK, 4TO moecTh eat [i:t] B Hamem pe-
CTOpaHe CMOTYT H JIFOJH CO CKPOMHBIMH BO3MOXXHOCTSIMH,
u anuta elite [er'li:t] mamero ropona. V MeHs camoro ciiro-
Ha Boiensiercs excrete [eks kri:t] secrete [s1 kri:t] Tonbko
[pH BHJIE Halllero MeHo! BOT ToJIbKO MOpOXEHOE MPHIILIOCH
1noka u3 MeHto ynanuth delete [d1'li:t] — Hukak He npuBe3yT
HaM JUIsl Hero OTACNbHBIH MOPO3MIIBHHK.

S y’Ke TpEeCTaBILSIIO, YTO BOT-BOT HACTYIHT 3aBTpa, H
JBEpU HAIIEr0 PECTOpaH4YMKa PACMaxHyTCsl IS IepBBIX
nocerureseii. [Ipuxomure 00s3aTenbHO K OTKPBITHIO! MBI
OyzeM pajibl IPUBETCTBOBATH greet [gri:t] Bac B Halem pe-
CTOpaH4YMKE U 00s3aTeNbHO yroctuM treat [tri:t] Hammmu
CaMbIMH BKYCHBIMH OJTFOaMH.
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beet [bi:t] CBEKJIa

bleat [bli:t] OnesiTh

buckwheat [ ‘bakwi:t]  |rpeuxa

cheat [{fi:t] 00MaH

compete [kom’pi:t] KOHKYPHPOBATh
complete [kom’pli:t] HOJIHBLI, 3aBepIIaTh
conceit [kon’si:t] CaMOMHCHHE
concrete [‘konkri:t] KOHKPETHBIH, OCTOH
Crete [kri:t] Kput

deceit [d1’si:t] 00MaH

defeat [d1 fi:t] 100K IaTh, HOPAKCHHE
delete [d1’li:t] yIAIATh

eat [i:t] eCTb, Che/IaTh

elite [e1'li:t] 9JIMTA

excrete [eks kri:t] BBIJIEIAITh, BBIBOJUTH
feat [fi:t] HOJIBHT

feet [fi:t] CTyIIHH

fleet [fli:t] ¢ror

greet [gri:t] MPUBETCTBOBATh

heat [hi:t] xKap, Kapa

meat [mi:t] MSICO

meet [mi:t] BCTpEYaThCs

neat [ni:t] AKKyPAaTHBIN, ONPSTHBIN
peat [pi:t] Top(h

Pete [pi:t] IMutep

pleat [pli:t] CKJIaJKa

receipt [11°si:t] pacrucka

repeat [r1°pi:t] HOBTOPSITH

retreat [r1'tri:t] OTCTyNaTh

seat [si:t] MeCTO

secrete [s1'kri:t] BBIIENATD, BbIJEICHHE
sheet [[i:t] MIPOCTBIHS

street [stri:t] ynuna

suite [swiit] CBHTA

sweet [swi:t] KoH(]ETa, CITANKUi
treat [tri:t] JICUHUTD

treat [tri:t] o0pamarbcsi, yrouarb
unseat [An’si:t] cBeprarb

wheat [wi:t] MIICHUIA
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Nowadays almost every person is deeply interested in mu-
sic, and here in Russia foreign artists are even more popular
than our native ones. With the help of the Internet and social
media we are always able to find translations of our favourite
songs, sometimes even the same day that they were released.
However, translating a song is not as easy as it may seem.

Our goal was to translate the song Seabirds by Richard
Navarro. We’ve chosen this song because Richard Navarro
is not that popular, but his work is truly beautiful, and we
would like to bring more attention to it. Here’s the full text
of the song in English:

Like a fish inside a bowl

Trading glances bubble and roll

1 am here and you are there.

There's nothing for it, but to stare

And there are no rules to say which train to catch tonight
No one to say if we should stay or go.

There are no rules to say telephone tonight

And ask me how my English garden grows.

You know the halogen sunrise it really kills your sleep,
And plastic goalposts haunt the luminous deep

They keep the air there running low.

We 're like two goldfish in two bowls.

You know,

We could be seabirds, crazy seabirds,

We'll leave the lights of the exchange as across the sky we range.
We could be seabirds, big white crazy seabirds

We could fly, we could be free.

And there are no rules to tell the wind which way to blow
As zeppelins and dandelions and albatrosses know.

So let’s spread wide our wings and far we’ll fly

And we’ll never look below.

Let’s be seabirds

Beyond the bracken and the spray we are spiralling away
Let’s be seabirds, we could be free.

We chose this song because it’s very light, very catchy
and melodic. It expresses the desire to be free, almost like
a bird, and leave all the problems behind. Not only does the
author want freedom, he also takes someone else with him
and hopes that they will never look below, down on their
problems and boring routine. This topic is not common in
modern music, that’s why it’s interesting.

Translating this song came as a very smart and also a very
challenging idea, because we were able to talk to the musi-
cian himself and ask him a few questions about his life and
his songwriting experience. It helped us to understand his
motives better.

Richard was born in the 1980s in Bedford. Neither of his
parents were songwriters, but his mother was a choral singer.
Richard wrote to us: “I probably started writing songs be-
cause of my love for music and my need for writing down
my thoughts! I also love the adrenaline of performing, so
being a singer and songwriter was I suppose the best way to

bring all these things together. I also have an interest in the
therapeutic benefits of songwriting — in particular the use of
songwriting to help those suffering psychological trauma —
which I want to explore more in the future.”

Knowing that we can always ask the author, you may
think that translating this song was easy. Actually, metaphors
were the hardest part. All lyrics are written as poems, howev-
er, Russian and English literary languages are very different.
We are not used to some phrases, idioms or sayings. Every
literary language has a poetic, rthythmic aspect that stands
apart from everyday language to create the effect of some-
thing special, inspiring and elegant.

For example, how would you translate “halogen sunrise”
into Russian? It’s possible for sure, but will it sound poetic
and have the same lyrical feeling to it? Or, while translating
the verse “There are no rules to say telephone tonight, and
ask me how my English garden grows”, can you imagine
two Russian people having such a conversation on the phone
asking each other about their “English gardens” out of bore-
dom? Every metaphor, every phrase in an English (or just
foreign) song has to be adapted, in our case to the Russian
way of life, thinking and, in some cases, even to the coun-
try’s culture.

You need to be really creative to make the translation
sound as beautiful as it does in the original English. Also,
literal and philosophical knowledge is obviously required.
Despite all this, we managed to do the translation. Here are
our options:

Like a fish inside a bowl

Trading glances bubble and roll
1 am here and you are there
There's nothing for it, but to stare

Kax pvibka 6 mecroii banxe,
Ilyckas ny3vipu,

Huwyy mebs enazamu

Hy, 20e oce moi?

Cmompu!

As you can see, our translation doesn’t have the same for-
mat. To enhance the meaning, the lack of freedom and the
desire for it, we decided to change the mood of the verse.
The space becomes smaller (the bowl is “tighter”), the need
for someone else is now expressed instead of just saying “I
am here and you are there”. Now you can understand the
mood of the song entirely from the beginning.

OR

We have another translation:

Kax puibwl 6 akeapuyme,

Obmenusaemcsa 632naoamu,

Iycxast ny3vipu u 6epmsico.

A 30ecw, mbl — mam.

Mhe nuuezo ne ocmaemcsi, Kpome Kaxk RPUCMAIbHO CMOMPEb.



I would call this verse very strict and accurate. What’s the
point of such a non-poetic translation? People will be able to
view the song as it is, without being affected by the transla-
tor’s interpretation. Here you can see only what Richard has
written, not the Russian translation. It can also be viewed as
a classical-styled Russian poem where the translator, we can
say, is the only author.

And there are no rules to say which train to catch tonight
No one to say if we should stay or go

There are no rules to say telephone tonight

And ask me how my English garden grows

Mrne mpyowo pazobpamuca:

Cbhearcams unu ocmamucs...

360HU, 51 OueHb MHCOY ...

36onu mHe Onem u HOYbIO,

3eonu, ko2oa 3axoueuts,

Vauaii, moti anenutickuii cao (yorce) 6 ygemy.

OR

Huxmo ne mooicem mebe ykazvieamo,

B xarxoti noe30 cecmv smoii HoubIo.

Huxmo ne mooicem yxazamo, kak mebe nocmynuma.:
Ocmamucs unu yexame.

Huxmo ne 06s3an co6opums “I[10360HuU ce200Hs HOUbIO ™.
Cnpocu sice MeHs, Kak pacmem MOt aHIUNICKULL cao.

You can see that these translations are also very different.
The first one is more ‘adapted’, it’s like you are reading an
independent poem in Russian. It keeps the same motive and
meaning, but is very similar to Russian poetry. The second
one reads more like prose, but it allows us to understand the
literal meaning of the words and metaphors — we are sure
that the author was talking exactly about that.

Because we live in a modern society, we can look at these
as translations that could be put on the Internet. The second
one is typical, but accurate and well-written — you can see
such translations on every social media site.

Although the first one wouldn’t be the solution for peo-
ple that are searching for translations only to know what the
original author meant, we can call this a sample of a litera-
ture work, a work of art.

Finally, here’s the rest of the song:

You know the halogen sunrise it really kills your sleep
And plastic goalposts haunt the luminous deep

They keep the air there running low

We 've like two goldfish in two bowls

You know

We could be seabirds, crazy seabirds,

We'll leave the lights of the exchange as across the sky we range
We could be seabirds, big white crazy seabirds

We could fly, we could be free.

And there are no rules to tell the wind which way to blow
As zeppelins and dandelions and albatrosses know

So let’s spread wide our wings and far we’ll fly

And we’ll never look below

Let’s be seabirds

Beyond the bracken and the spray we are spiralling away
Let's be seabirds, we could be free.

Te0s pazbyoum connye,
CKonb3HY6 6 npoem OKHd.
Emy mul ynvloneurvca:
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Tenepo 5 He o0Ha.

Mot mpenemnvle nmuypot,
Hawm 6 knemrke ne 2ooumcs,
Jlemum, nac Hebo dxnoem,

H 6 KkpoLIbsx Hawux 1e2Kux,
Kax 6 kponax pow oanexux,
Jluww 6emep 3anoem.

While reading, you are simply amazed by the work of
the translator. As for me, specifically after this verse, he be-
comes an independent poet, and you almost forget about the
original text. The translation is a lot shorter, though. We re-
moved some metaphors because they can sound absurd or
just unclear to the Russian reader. The most obvious one is
the “crazy seabirds”, it’s all because in the Russian language
you’re not used to applying this adjective to birds.

The more accurate, non-poetic translation is this:

Tol 3HaCULb, YMO 2ANI02€HOBbIL BOCX00 YOUBAECm MBOU COH,

H nnacmukosvie 6opoma onuyemsopsiom c8emsuyiocst 2nyouny.
Onu 3acmasnsiiom 6030yx meusb HUHCe.

Mbi kax 0se 3010mbie poibKU 6 akeapuyme.

Tol 3naeurv

Mot moenu 61 6b1Mb BONBHLIMU MOPCKUMU RIMUYAMU,

Ocmasum dice ocHu 6anKo8 60anu u Oyoem CmpaHcmeosams no
Heoby.

Mot mo2nu 61 6biMb BONBHLIMU MOPCKUMU RINMUYAMU,

Mol moenu 6v1 iemamo u 6o1ms C60OOOHBIMU.

Tam Hem npasun, umobwl ykazame éempy, Kyoa Oymo,

DOmo 3narom oupudicadiu, 00y8aH4uKy U anbOaAmpochyl.

Tax umo oasail pacnpasum Kpolibs u NOAeMUM OalIeKo

Mpbi Hukoeoa ne 6yoem cmompens 6HU3,

Mpbi yiioem 3a npedeinvl 8OIHOPE306 U BCNIECKO8 BOObI,

Hasaii cmanem 6onoHuiMu nmMuyamu.

We’ve never had an experience translating music lyrics
before, and that’s why we had a lot of questions and prob-
lems. First of all, are we able to change the size and form of
the sentences? How much research is required to understand
the life of an Englishman who wants to be free? It seems like
you won’t need any knowledge of English culture, because
it’s a song about feelings. But you will. For example, how
can you “leave the lights of the exchange”? It turns out the
author is talking about specific areas in English cities where
the banks and offices are located.

In conclusion, we always need to keep in mind that music
is art, and translating a song (even an easy one) can be a
big deal. A good translator knows how to operate words and
how to make them as mesmerizing as in the original text,
whether it’s a song or a poem. The hardest part in doing so
is coming across some phrases or idioms that do not apply to
our culture. Creativity is the answer for solving this problem,
and it was perfectly shown by the translation of Seabirds by
Richard Navarro, a song that seems easy, but you need to be
a true writer to translate it right.

By Arina Koltsova,
School No. 1525, Moscow
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